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(1]
STUDY OF EFFECTIVENESS OF POSTER EXHIBITION ON RIGHT TO EDUCATION
FOR TEACHER EDUCATORS
Dr. Pornima Ganesh Kadam, HOD, MIT School of Education and Research, Kothrud Pune

Abstract

“Education is a fundamental human right and Essential for the exercise of all other human rights”

As rightly said in this quote education is utmost important which make aware and provide confidence
and ability to exercise all other human rights. Findings of Krishan Lal’s research “Awareness of
Right to Education Act among Teachers” say “It has been found that Female Prospective
Teachers towards awareness of RTE is less favorable”. To attain this we will need efficient
teachers who will have positive attitude towards inclusion and right to education. While thinking
about this the researcher had questions regarding how can such attitude be developed among
teachers and the answer she could find was it can be developed through in service training. The most
striking question which compels me to formulate present research problem was ‘are the teacher
educators themselves aware of RTI? To what extent? How can [ make them thoroughly aware?’ when
researcher discussed with teacher educators regarding this she came to know that they are vaguely
aware of RTE and needs more. So researcher decided to make teacher educator aware about RTE
through very interesting way poster exhibition. Thus researcher wants to find out the effectiveness of
poster exhibition on right to education for teacher educators for which she has chosen survey and
experimental method (pretest post test single group design). To find out teacher educators awareness
level researcher has decided to use KWL technique and pretest will be implemented. After Poster
exhibition post test will be administered. Data analysis will be through graph and t test.

Key words: RTI, Poster Exhibition, Teacher Educators,

Introduction: Right to education act is a facility provided to OoSC i.e. ‘Out of School Children’.
Right to Education has declared as fundamental right by this amendment under Article-emerge as a
global leader in achieving the millennium development goal of ensuring that all children complete
their secondary education by 2015 as set by UNESCO. With regards to realizing the Right to
Education the World Declaration on “Education for All” states that “partnerships between
government and non-government organizational, the private sector, local communities, religious
groups, and families are necessary.” The Right of Children to Free and compulsory Education Act or
Right to Education Act (RTE) is an Act of the Parliament of India enacted on 4 modalities of the
importance of free and compulsory education for children between 6 and 14 in India under Article 21a
of the Indian Constitution. So as India is first to made education compulsory and free for all. Formal
Education is given to everybody without any discrimination of sex, caste, creed and color. Education
is the powerful tool. This hastens the process of national growth and development. As rightly said by
Nelson Mandela, “Education is the most powerful weapon which you can use to change the world.”

Thus, education is a key towards a successful life. Moreover, if the teacher trainer is fully awakened
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about the Right Education only then he/she will be able to impart the same knowledge with student
teachers which would reflect in their positive attitude towards RTE, because If teachers are well aware
of Right to Education then only he/she can make the students to enjoy its benefits and motivate them
to enroll in education. So, the present study was undertaken with a purpose to explore the awareness
of teacher trainers towards Right to Education.

Objectives: To develop posters for exhibition for awareness of RTE among Teacher trainers. To
develop achievement test. To implement poster exhibition. 3. To study the effectiveness of the poster
exhibition.

Hypothesis: There will be significant difference between the Mean scores of Pre Test and Post Test.
Research Method: Experimental Method Design: Single group Pre -test & post test design.
Variables: a. Independent Variable — Poster Exhibition on RTE  b) Dependant Variable -
Achievement Sample size: Group of 18 Teacher Educators from.

Data collection tools: a) achievement test b) KWL chart was used for need analysis and qualitative
data collection Data Analysis Technique: t- test and graph (T Test will be done using computer)
Data analysis: To carry out statistical calculations through MS EXCEL software T Value is
2.11247E-16 which is significant at 0.01 Level of Significance. So The Research of hypothesis is
accepted that there is significant difference between pre test and post test scores’ mean.

Following graph will help to analyze achievement in pre test and post test:

ML MEEAL |

Observations: 1. 100 % participant scored greater in post test than pre test. 2. 100% participants
scored 15 and above marks out of 20.

KWL - (Qualitative Analysis) 1) KWL helped the researcher to what participants know about the
topic and what they want to learn and accordingly the posters were

2) Participants were confident while writing the last column of KWL i.e. what they have learn

3) 90% participants have mentioned that poster presentation is interesting and effective way of
arousing awareness. 4) All the 100% participants mentioned that they have learned the concept,
provisions implications and challenges of RTE

Conclusions: 1. Poster presentation is an interesting and effective way of arousing awareness. 2.

100% participants were made entirely aware of RTE.

Reference
Right to education act, Department of School Education and Literacy, MHRD, Govt. of India.

www.icbse.com/right-to-education-act

CHOUHAN COLLEGE OF EDUCATON, BHOPAL, M. P. Page 2


http://www.icbse.com/right-to-education-act

NATIONAL SEMINAR ON EDUCATION FOR HUMAN RIGHTS & PEACE ISBN 978-1-329-58060-2

2

ROLE OF EDUCATION FOR PROMOTING HUMAN RIGHTS

Mr. Aneesh Jose, Ph. D Scholar, Barkatulla University, Bhopal
Dr.Veena Jha, Principal, Chouhan College of Education, Bhopal

Abstract

This paper is aimed to highlight the role of education in promoting Human Rights. School through its
day to day teaching imparts human rights education to students. Was it sufficient for the children?
Teachers grumble about lack of time and other resources. They are forced to complete their syllabus.
Managements need to stand for general result as each and every parent wants good percentage for
their ward. Government department of education and NGOs frame lot of policies regarding Human
Rights Education. But these policies do not reach to children. Parents often believe that only the
schools have the responsibility to impart education as well as Human Rights Education. Parents feel
that their duty is to earn money and pay the fees. Who is responsible?

Introduction: According to Socialists, “Society is greater than an individual”. Man is a social being.
He can neither live without society nor develop in isolation. Hence the individual should develop his
self in co-operation with the social norms and ideals of society. Payment aptly remarks “ An isolated
individual is a figment of imagination.” So a balance has to be maintained between the individual and
society. It is the education that promotes the progress and development of both the individual and the
society. Education shapes the nature and form of society. Because the aims of education are
integrally related to the aims of life, so the formulation of the aims of education is also the
formulation of the aims of life. Now the question arises, How does the education formulate our life?
In a simple sentence we can conclude “Education makes the human being more civilized and teaches
the value of life”. So education gives people to have a better life, education makes the people aware of
our rights. Each and every country has its own constitution to safeguard its citizen’s right and provide
peaceful environment. But the human race has always been witnessed struggles, oppression &
repression for certain basic rights in every part of the world. Human Rights has become admired after
the formation of United Nations in 1945 as its preamble re affirms faith in fundamental human rights.
Meaning of Human Rights: If you were to ask people in the street, “What are human rights”, you
would get many different answers, they would tell you the rights they know about, but few people
know all their rights. As covered in the definitions above, a right is a freedom of some kind. It is
something to which you are entitled by virtue of being human. Human rights are based on the
principle of respect for the individual. Their fundamental assumption is that each person is a moral
and rational being who deserves to be treated with dignity. They are called human rights because they
are universal, whereas nations or specialized groups enjoy specific rights that apply to them, human

rights are the rights to which everyone is entitled- no matter whom they are or where they live —
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simply because they are alive. Yet many people, when asked to name their rights, will list only
freedom of speech and belief and perhaps one or two others. There is no question these are important
rights, but the full scope of human rights is very broad. They mean choice and opportunity. They
mean the freedom to obtain a job, adopt a career, select a partner of one’s choice and raise children.
They include the right to travel widely and the right to work gainfully without harassment, abuse and
treat of arbitrary dismissal. They even embrace the right to leisure.

Human Rights Education: Education which has a fundamental role to play in personal and social
development has to face up to these problems now more than ever, but it seems that educational
systems are indifferent with regard to human and ethical values. Human rights education can be
defined “As education, training and information aimed at building a universal culture of human
rights”. Effective human rights education not only provides knowledge about human rights and the
mechanisms that protect them, but also develops the skills needed to promote, defend and apply
human rights in daily life. Human rights education also fosters the attitudes and behaviours needed to
uphold human rights for all members of society. It is an indispensable part of the right to education
and has of late gained larger recognition as a human right itself. The key stone of human rights
education is that it should not only aim at producing trained works but also inculcating in them a
sense of higher purpose , improve the quality of life, more participation in the decision making
process, mediator of societal changes etc. The UN General Assembly advocates that the text regarding
the human rights to be distributed in schools. So many NGOs are promoting the same in different
sectors. The National Human Rights Commission of India, The Indian Institute for peace and many
NGOs have launched a countrywide public information campaign for human rights. It aims to make
everyone more conscious of human rights and fundamental freedoms and better equipped to stand up
for them. These campaigns spread knowledge of the means which exist at the international and
national levels to promote and protect human rights and fundamental freedoms. But how many people
have the knowledge about the same? It is very difficult get a group of separate people for giving
awareness regarding Human Rights. Here media can play vital role in that. It is the school is the place
where Human Rights can be easily implanted in children along with other regular subjects.

Human Rights Education in Schools: It is high time for us to think and evaluate the role and
responsibilities of education for promoting human rights and peace. School alone with family, society,
friends’ cycle all promote education. It is worth analyzing these groups and see how effective role it
can play in promoting human rights. Schools have an important role to play in helping children who
will become citizens of the future to develop awareness of world issues, in particular peace and
human rights issues and to develop appropriate attitudes from primary school onwards. UNESCO in
1953 launched a project in its associated schools regarding the human rights. It has a network of 3,800
establishments the world over, of which more than 525 are located in 22 countries of the Asia-Pacific
Region. The IIPDEP, non-political and non profit NGO believes that human rights are a prerequisite

for peace, security development and democracy. For the sake of democracy and sustainable
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development in India human Rights Education is essential. It prepares materials on human rights in
simple language. It holds seminars and lectures on human rights education. ~However ,after the
discussions and debates on Human Rights Education , the participants concluded that respect for
human rights is essential for the individual, society and country. The teachers promised to teach their
students about the importance of human rights. They suggested that Human Rights Education be
included in secondary- school subjects such as history, geography, social studies, moral and religious
education, language and literature, current affairs, economics and civics. Several Schools offer human
rights education as part of their curriculum, for example linked subjects like History, Politics, and
Citizenship. Human Rights education is not treated as a separate subject in the curriculum. NCERT
has felt that all contemporary concerns & issues cannot be included in the curriculum as separate
subjects of study. It has called upon incorporation of certain emerging concerns including human
rights in the course content. This is in line with the UNESCO suggestion. But NCF 2005 has not
given much importance for identifying the content of the Human Rights Education in schools.
Human Rights education cannot be reduced to the simple introduction of human rights content in
already overburdened curriculum. It brings about a profound reform of education which touches upon
curriculum in-service & pre-service training, textbooks, methodology, classroom management & the
organization of the education system at all levels. It can achieve through continuous implementation
of Human Rights Education in Schools.

Human Rights Education and Curriculum: Human rights education is not treated as a separate area
of the curriculum in most of the schools but is integrated into various subjects like Civics, Political
Science, Social Science, History etc. at different stages. In the History text book the world human
rights situation with regard to gross violations in the form of colonialism, racism and apartheid are
discussed. But it becomes as History in the class room rather than anything related to Human Rights
In Sociology, Social system and dynamics of social change, diversity and variety of India culture are
talked about. But these dialogues do not help much in children’s Human Rights formation. In
Civics, Political System, Constitution. Problems and challenges of contemporary life are argued.
These argument may not make much impact in children Here comes the need of separate curriculum
for Human Rights Education. There seem to be novel education principles which can help improve
the learning environment. Certainly, in order to help students become more independent and think for
themselves, these education programs should be receptive to human rights education. The experience
of most Human Rights Education organizations show that the mindsets of teachers and school
officials must chance. Most of the schools, teachers and even parents are only focusing on percentage
oriented teaching. So the students from primary classes on ways determined to study the main
subjects and score good marks. The task of changing the mindset is neither difficult or it is easy. It
requires a better understanding of human rights and Human Rights Education in relation to the holistic

development of the students. Since Human Rights Education means a change in education , people

CHOUHAN COLLEGE OF EDUCATON, BHOPAL, M. P. Page 5



NATIONAL SEMINAR ON EDUCATION FOR HUMAN RIGHTS & PEACE ISBN 978-1-329-58060-2

responsible for the education of students — from teachers to parents- need to work together to make
performance of responsibilities feasible and effective.

Recommendation for Schools: It should be taught as additional Subject from Class VIII onwards at
least. Human Rights should be included in all subjects. Special clubs should be formed in the schools
to promote Human Rights Education Human Rights Education should not be an exam oriented
Subject than implementation of Human Values in Students Teachers should be given special training
on Human Rights Education and part of pre and in-service Training. All the Human Rights concepts
should be taught systematically Schools Should avoid all kind of discrimination and promote equality
in all levels Management and teachers should be encouraged to develop a global perspective School
rules and disciplinary procedures should be based on fair treatment and due process Co- Curricular
Activities related Human Rights should be added in school Curriculum. Different clubs like Literary,
Social welfare clubs should be formed in the school and furnish proper space to participate in these.
The school should celebrate the “World Human Rights Day” every Year Special Children can be
invited to schools for interaction so that children can be motivated to respect and include the
handicapped and help them in need School should take teachers with special qualification and
experience who can prepare separate teaching materials and guidance for other teachers For effective
human rights teaching, the school shall take serious effort in empowering teachers with information
and streamlining planning, management and instruction, institutional responsibility shall emerge to
fashion human rights education. The destiny of our country is being shaped in classrooms
Recommendation for Teachers: School Management and Curriculum developers can only shape
the rules and regulation, textbooks etc. It is the teacher with the support of school management and
curriculum will be able to impart values of Human Rights in children Teaching Methods , aids and
teacher behaviour should be encouraged the children to cultivate new values in their life The teacher
can play a decisive role in selecting and assigning projects, elocution or contests, debates etc on
various topics. It should be related to human values. Teacher should motivate the children to write
poetry, drama and essays on human rights. Teachers can highlight the achievement done by
handicapped people, socially backward people in their day to day teaching. Initiative should be taken
to enrich the school library and personal collection with books and materials on human rights.
Teachers can bring to the notice of Principal and concerned government authority regarding the
content need to be added in the curriculum regarding Human Rights education Teaching of human
rights should be a textbook teacher rather than teaching of life skills to become good citizen of our
country. Teacher should be role model in school as well as outside in all aspects. The teachers
positive attitude will go along way in lowering anxiety levels of learners, while raising their
awareness levels of self respect, self discipline, respect and care for others, interdependence and
cooperation. For example, a teacher decides to celebrate 10™ December (Human rights Day) and
request the children to distribute their old cloths to the needy. It will help them to develop human

values in them from childhood onwards. Behaviours of effective teachers can be grouped into
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planning management of the smooth running of the learning environment and instruction. We often
notice that teachers used to complain about curriculum, lack of time, work load on children, wages
etc. Above mentioned parameters can be played vital role in human rights education in schools. But
teacher can overcome all these hurdles if she/ he is dedicated to. As per in my opinion it is the
teachers who can play fundamental role in Human Rights education
Role of a Parent.: It is the dream of each and every parent to provide their children good education.
What do you mean by good education?. Sending the child to one of the best convent or public
schools and getting good marks. He/she should score good marks in Secondary, Senior Secondary or
College classes. After completing studies, he/she should get a good job. Here parents used to proud
of their children as well as themselves. They feel that they have given their children good education.
But reality is different. Human Rights Education begins from the Family. When a pre- primary child
gets a home work, Parents may help the child to do or parents may themselves do and give in order to
save their time as well as their child should not be criticized by the teacher. Many parents are so
generous to hand over the money as much the child demands. They will reason out as : “ I work out
only for my children, Their happiness is mine” In such situations parents forget about the bad habits
formation in the children. So as such so many examples we can find it out. So it is duty of each and
every parent to cultivate good habits in their children from childhood onwards.
Conclusion: Human fights usually receive public attention only when they are violated. Media
reports often focus on cases of maltreatment or even death; human rights are normally seen as
negative light, not as the enjoyment of freedoms that makes life more meaningful. Human rights
education need not focus solely on human rights violations. It has to include stories of ordinary
people’s victories in realizing human rights, and thus bring the concept of human rights close to
home. Students, for example, certainly face human rights issues in their own context. Human Rights
Education uses such ordinary experiences as basic learning materials. Being a tool to spread
awareness and information and assimilating, creating and disseminating knowledge amongst its
recipients, education can play a crucial role at each of levels for promotion and protection of human
rights. Victims of injustice and violations of human rights will have no faith in justice and values.
Human rights education will fall through. The government and the society should be prepared to foot
the bill if concrete results are desired. There is no doubt that education has a major role to play for
protection and promotion of human rights. It is not only duty of education to construct so many
doctors, scientists, lawyers or engineers but also human beings with good human values.
References
Department of Education (1986) National Policy on Education 1986, New Delhi, MHRD
Department of Education (2000) Sarya Shiksha Abhiyan: A programme for Universal Elementary
Education
DPED ( 2003), In India, 2005, Publication Division , Ministry of Information and Broad Casting
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HUMAN RIGHTS IN PERSPECTIVES OF OLDER PERSONS

Dr. (Smt) Verlaxmi Indrakanti, Assistant Prof, Avcw Bhopal (M.P)
Co Author- Mrs. 1. S. Rao, HOD, Pimr, Bhopal

INTRODUCTION: Human rights are the rights which are possessed by every human being,
irrespective of his or her nationality, race, religion, sex, etc, simply because he or she is a human
being. Human rights are sometimes called fundamental rights or basic rights or natural rights. As
natural rights they are seen as belonging to men and women by their very nature. They may also be
described as ‘common rights’ for they are rights which all men and women.Even before the First
World war, some writers expressed the view that there were certain fundamental rights known as
rights of mankind which international law guaranteed to individuals, both at home and abroad and
whether nationals of a state or stateless, but the human rights of the older persons have been largely
neglected in the human rights framework until recently. A number of ‘soft laws’ are available in the
form of declarations, principles, and plans of action, but the existing laws are insufficient to address
the specific problems faced by this segment of society. This paper seeks to consider the specific
human rights challenges faced by elderly persons.

Conclusion of Study
1. After the result and discussion it was found that educated women are more aware about the human
rights. Hence they are more empowered in comparison to uneducated women.

2. After comparison between men and women it was found that men are more aware of human rights.
As in per the Indian customs and religion women are suppose to play stereotype roles that could be
the reason for women to be less aware about human rights.

Suggestions: Appropriate measures have to be taken by the government and other nodal agencies to
bring uneducated women at par with educated women by providing them education through non-
formal education or through open learning institutions. Appropriate measures have to be taken to
promote women’s political, economic and social rights. Special attention has to be paid for women to
improve their position in the society.

Care has to be taken to change or modify existing legislations, laws, regulations, and practices which
constitute discrimination against women.

Strengthening and streamlining existing human rights mechanisms to empower women is essential
along with above mentioned suggestions.
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L2
RTE ACT 2009: MAIN FEATURES, HURDLES IN IMPLEMENTATION AND POSSIBLE
SOLUTIONS

Dr. Diwakar Singh, Associate Professor, Christ College, Bhopal

Abstract

Education is an important tool to fight inequality and to provide opportunity for the social, cultural,
emotional and economic equality to the students belonging to any socio-economic or socio-cultural
background. For providing equal opportunity in education to all RTE act 2009 was introduced on 26"
Aug 2009 but enforced on 1" April 2010. This paper is focused on main features of RTE, the obstacles
in its path and the possible solution for such obstacles. Primary data is used by the researcher for the
purpose of analyzing facts. Primary data collection is done by self prepared questionnaire and
structured interview, conducted on parents, teachers and students. Percentage is used for analyzing
the collected information.

Keywords: RTE Act 2009

The Right to Education is a universal entitlement to education, a right that is recognized as a
human right. The right to education is enshrined in Article 26 of the Universal Declaration of Human
Rights and Article 13 and 14 of the International Covenant on economic, social and cultural rights.
The present act has its history in the drafting of the Indian Constitution at the time of Independence
but as more specifically to the Constitutional Amendment (86th) that include the Article 21A in the
Indian Constitution making education a fundamental right. RTE is the first legislation in the
world that puts the responsibility of ensuring enrollment, attendance and completion on the
government. The fulfillment of the right to education can be assessed using 4A’s framework which
asserts that for education to be a meaningful right it must be available, accessible, acceptable and
adaptable. a) Availability---funded by government, education is universal free and compulsory.

b) Accessibility---all children should have equal access to school services regardless of gender, race,
religion, ethnicity or socio-economic status. c) Acceptability---the quality of education provided
should be free of discrimination, relevant and culturally appropriate for all students. d) Adaptability---
educational programme should be flexible and able to adjust according to society changes and the
needs of the community.

Main features of Right to Education Act 2009

Free and Compulsory education to all the children of India in the 6-14 age group.

No child shall be held back, expelled, or required to pass a board examination until completion of
elementary education. A child above 6 years of age, who has not been admitted in any school or

though admitted, could not complete his or her elementary education, then, he /she shall be admitted
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in a class appropriate to his or her age. Further a child so admitted to elementary education shall be
entitled to free education till completion of elementary education even after 14 years. Proof of age for
admission ; for the purpose of admission to elementary education, the age of a child shall be
determined on the basis of the birth certificate issued in accordance with the provision of the Births,
Deaths and Marriages Registration Act, 1856 or on the basis of such other document, as may be
prescribed. No child shall be denied admission in a school for lack of age proof. A child who
completes elementary education shall be awarded a certificate. It calls for a fined student-teacher
ratio. This act will apply to all of India except J&K.Provides for 25%reservation for economically
disadvantaged communities in admission to class one in all private schools. Mandates improvement in
quality of education. School teachers will need adequate professional degree within five years or else
will lose job. School infrastructure (where there is problem) to be improved in three years, else
recognition cancelled. Financial burden will be shared between Central and State government. The
Centre shall contribute 65%and the balance 35% shall be borne by the States.

Objective: Main objective of the research is to identify the hurdles in smooth execution of the RTE
Act 20009.

Sampling: Purposive sampling technique is applied under which information from 91 participants
including 41 teachers, 25 parents and 26 students.

Tools applied: Self prepared questionnaires based on awareness on RTE act, Attitude of parents
towards education and problems faced by students.

Structured interview is conducted on experts to know the possible solutions of such hurdles.

Statistics applied: Percentage analysis is done for analyzing the data.

Information collected from teachers: Purposive sampling is done and the researcher collected the

information from the private schools running in small buildings and govt. schools running in rural

areas.
Table 1: Awareness on RTE Act 2009 based on certain areas.

Item no. | Area Yes | No | Percentage
1 Medium of instruction to be followed in Mother tongue | 31 | 10 | 75.6
2 Child Centered curriculum to be followed 35 |6 | 8537
3 Minimum number of teachers required 27 |14 | 65.85
4 Minimum number of working hours for teachers 36 |5 |87.8
5 Requirement and role of Library 38 |3 ]92.68
6 Other things to be kept in library other than books. 23 | 18 | 56.1
7 Availability of learning equipments 32 |9 | 78.05
8 Provision of playground and games period 39 |2 ]95.12
9 Kitchen for the purpose of mid day meal 22 | 19 | 56.65
10 Requirement of Birth certificate for the admission 11 |30 | 26.83
11 Regarding complaints of teachers 8 33 | 19.5
12 Teacher students ratio 34 |7 |8293

As it is clear from the above table that:
Awareness of teachers regarding requirement and role of library in school, provision for playground

and games period, curriculum to be followed and teacher student ratio, is good enough.The awareness
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in the areas like Medium of instruction, minimum number of teachers required, things required in the
library, requirement of kitchen and mid day meal, is not as good as above.But the major concern is
about the awareness regarding complaint of teacher which is just 19.5%.Awareness in other areas
including infrastructural facilities, orientation for teachers and role of management found to be
moderate.Most of the teachers either fear about talking their rights or they are not aware about it. If
the teacher itself is stressed and not allowed to discuss the problems faced by it, then it will be
difficult to get the expected result.Thus, the communication gap between the teachers and the
management and lack of awareness among the teachers regarding their complaints is one of the
hurdles in proper execution of the RTE act 2009.0n the basis of the interview with the experts,
following solutions were suggested for the above problem:Orientation for the teachers on their role in
RTE.Interaction session to be organized by the management in which teachers are allowed to discuss
their problems in following RTE in classroom.

Information collected from parents (Parents belonging to low SES):

Table 2: Attitude of parents towards education of their child

Item Area Yes | No | %
no.
1 Aware about RTE act 2009 16 |9 |64
2 Mid meal is good motivation for children for attending the school. 22 |3 88
3 Private schools are providing better education than govt. school. 23 |2 |92
4 Free education should be given in higher education also. 17 |8 |68
5 After completing the higher education, job guarantee must be there. 24 |1 96
6 I will allow my child to join higher studies also. 12 |13 |48
7 I used to enquire about the type of facilities provided by the institutes | 9 16 | 36
and the teaching learning process.
8 Both girls and boys should be given equal opportunity for higher | 15 | 10 | 60
education.

Table 2 clearly reveals that parents are not much aware about the provisions in RTE Act 2009. Also
they consider private schools better than govt. schools. Mid day meal they consider as a good step in
motivating the students to go to school, they are also in favor of giving such type of facilities in higher
education institutes such as free education, free books etc and Job guarantee. But the major concern is
their negative attitude towards higher studies and less interest in the learning atmosphere of the school
where the child is admitted. Parents negative attitude or in other words less interest in continuing
education of their child is due to their economic conditions. They want their child to contribute in the
family economically and this is the reason of high drop out rates in the schools in higher classes.
Solution:

Orientation of parents on importance of education in the development of family, society and nation.
Vocationalization of education, skill development programs etc, so that there is guarantee of self
dependency.

When facts were collected from students regarding teaching learning atmosphere in their classrooms

and other facilities in school, following limitations were discussed:
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Students were less satisfied with the behavior of most of the teachers. Teachers are not friendly and

are not taking care of individual differences while teaching. They also discussed about the absence of

individual attention in the class and proper feedback mechanism, specially in the govt. schools.

Mid day meal quality is another area of concern. Students reported that mid day meals provided in the

schools are as per fixture but the quality is not good. Also they complained about the unhygienic

conditions of the kitchens.

Most of the students seems to be satisfied with the drinking water facility provided in the school but

less satisfied with the playground and games period regularity.

The students belonging Low SES are willing to continue their studies but their poor economic

condition and lack of interest among parents are the biggest hurdles.

Conclusion:

Thus, for smooth execution of the RTE Act 2009 proper monitoring is to be done. In addition to this

govt. should ensure the growth of teacher. Also, teacher orientation and proper training is must for

effective teaching and this should be done through workshops at regular intervals. Well equipped

government schools, trained teachers, allocation of more funds through CSR (Corporate Social

Responsibility) and PPP (Public Private Partnership), strict child labor laws, co-ordination between

implementing institutes, vocationalization of education, parents awareness etc will be helpful in

implementing and smooth functioning of the act.
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5]

PEDAGOGIES FOR PROMOTING PEACE IN CLASSROOM

Tarannum Khan, Research Scholar (R.I.E. Bhopal)

Abstract

The concern for value education and peace education are reflected in our key policy documents from
time to time. After independence the National Commission of Secondary Education (1952-53) was a
significant landmark in emphasizing character building as the defining goal of education. The Report
of the University Education Commission (1962) noted, “If we exclude spiritual training in our
institutions, we would be untrue to our whole historical development.” The Education Commission
of 1964-66 put the spotlight on “education and national development”, from which perspective it
identified the “absence of provision for education in social, moral and spiritual human values” as a
serious defect in the curriculum. The National Policy on Education (1986) expressed concern over
“the erosion of essential human values and an increasing cynicism in society”. The Programme of
Action of 1992 tried to integrate the various components of value education into the curriculum at all
stages of school education, including the secondary stage. The Government of India’s report on Value
Based Education (Chavan’s Committee Report, 1999) submitted in both houses of Parliament,
provided impetus to resume work on value orientation of education. The National Curriculum
Framework, 2005 echoed the vision of education where human values are inherent in every aspect of
schooling. The NCF, 2005 particularly emphasizes Education for Peace as one of the national and
global concerns. Many Sociologist, educationist and researchers have done many studies on
degrading Human values among children. But this study focuses on the very important aspect of
human value and peace education, that how to impart value education and peace education among
students in classroom? Some organizations/schools prefer to keep as a separate subject while others
consider human values to be integrated with regular school activities. Teachers are properly oriented
to create such environment for children where those human values become vibrant. Each unit of study
in the textbook for different subjects is related to value concerns through exercises, examples and
question/ discussion etc. as far as possible. Human values permeate the formal curriculum as well as
hidden curriculum and the pedagogical approach, such as: learning journal, thinking hats, in-out
group, role-play, social research, positive reinforcement, constructive feedback, accepting mistake
etc.

Keywords: Human Value and Peace Education, NCF 2005, School, Teacher, Pedagogical Strategies

Violence is emerging in an unprecedented manner in human society. Looking at the world today any
sensible person feels disheartened and even horrified to see the kind of violent acts being committed
by man against man and nature. It is sad to realize that we live in an era of unprecedented violence in

the forms of terrorism, war, crimes, injustice and oppression and exploitation amidst a seemingly
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outward development enjoyed by a few. The majority of mankind lives in stark poverty, struggling for
bare survival. There is so much disorder and confusion in the society man has built for himself. The
saddest part of the story is that this state of disorder and confusion in the society is affecting the
children's innocent minds. Children naturally absorb the spirit of violence in the atmosphere and will
soon grow to be the next generation of perpetuators of violence. Therefore the need to nurture peace
in the hearts of children has arisen as urgent issues to be addressed. Fortunately, a few countries may
still remain unaffected by such forces extending over the surface of the earth. But the questions
remain: How long can they remain so? No country can remain aloof under the pressures of
globalization. Under the present secular forces education is narrowing down into the teaching of
certain subject matters necessary only for passing examinations. Due to such subject-centered and
examination-oriented learning at school the purpose and the beauty of the whole education seems to
have much lost. The joy of learning is taken away from children. They are trained to cope with the rat
race of the corrupt society. Today school is no more a place of leisure or of peace as the very word
'school' means. Today teachers complain about increasing disciplinary problems in schools. One
teacher says, "I am appalled to see the mindless behavior of the adolescents in school. Their mentality
seems so different from us!" The public criticizes the youth whom we produce at schools as
insensitive to the problems of society, selfish, narrow minded, lacking in intellectual depth and
susceptible to the violent and corrupt social pressures. The excellence of a few students cannot make
up for the rest. Under the present predicament there is a growing realization in the world of
education today that children should be educated in the art of peaceful living. As a result, more and
more peace concepts, attitudes, human values and behavioral skills are being integrated into school
curricula in many countries. There is also renewed interest to develop peace-related disciplines such
as human values education, moral education, global education, etc. In the past we seemed to have
assumed that the more knowledge people have, the better they are. Accordingly, we stressed cognitive
learning in schools at the cost of developing children's emotional, social, moral and humanistic
aspects. The consequence of such imbalanced learning is evident today in the forms of youth unrest
with their antisocial attitudes and behavioral problems. Peace Education can undo certain basic
negative effects discussed above. It attempts to do so by way of bringing in core human values
essential for peaceful and healthy living. It provides a wide range of interesting active methods of
teaching and learning to deliver the curriculum effectively alongside with a focus on core human
values. This approach has been tried out by educationists and teachers in different countries and found
effective.

Development of Peace Education: In tracing the recent development of peace education, we begin to
see that in the past it had been an integral part of education at all times and in all cultures, every
culture regards peace as a noble ideal to attain. However with the advent of western secularism at the
beginning of the 20th century through the guise of a positivist scientific outlook to education, moral

and human values including peace were slowly discouraged away from school curricula. Under the
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ideal of value-free positivist and reductionist knowledge the whole education was viewed narrowly as
teaching facts of various subjects. However, in spite of such materialistic views, the thinking of such
humanists like Rousseau, Henry Thoreau, Tolstoy and Maria Montessori kept the sense of education
alive. With the witness of the horrors of the First and Second World Wars there was-a reawakening to
the need of developing the humanistic side of education at least among a few educationists. In this
context Maria Montessori's loud and tireless reiteration on the need for educating for peace should be
mentioned here with respect and appreciation. At the beginning of the 21* century today we are only
rediscovering her vision of peace education which she tried to tell the world in the 1930s. For
instance, she said in one of her public talks:

“Those who want war prepare young people for war; but those, who want peace, have neglected
young children and adolescents so that they are unable to organize them for peace.”

Her vision of education provides a meaningful sound basis for peace education. She looked at
education as a tool for building World Peace. To her peace is the guiding principle of man and nature.
Any attempt to deviate from the principle will only bring about destruction. However it has never
been investigated seriously so far. Peace should be studied as a science identifying its direct and
indirect complex factors. She also observed that man had neglected to realize his inner sources of
energies. Mastery over the external world alone is inadequate in bringing about a peaceful world.
Peace is not only cessation of war. There are many positive qualities in peace. She said that violence
destroys the moral perception inherited in man. She described her time as an era of insidious madness,
which demanded man to return to reason immediately. Like Rousseau, she believed that man is
intrinsically pure by nature. The child's natural innocence has to be preserved from being sidetracked
or spoilt by society. To her the child is the promise of mankind. The child has real vision, a bright
little flame of enlightenment that brings us a gift. Constructive education for peace must aim to reform
humanity so as to permit the inner development of human personality and develop a more conscious
vision of the mission of mankind and the present conditions of social life. What we need today is an
education that is capable of saving mankind from the present predicament. Such an education involves
the spiritual development of man and the enhancement of his value as an individual and prepares the
young people to understand the time in which they live. At school we must construct an environment
in which children can be actively engaged in learning.

Definition of Peace Education: Peace education is more effective and meaningful when it is adopted
according to the social and cultural context and the needs of a country. It should be enriched by its
cultural and spiritual human values together with the universal human values. It should also be
globally relevant. Peace education could be defined in many ways. There is no universally accepted
definition as such. Here are some good definitions from peace literature.

“A Peace education is an attempt to respond to problems of conflict and violence on scales ranging
from the global and national to the local and personal. It is about exploring ways of creating more

Jjust and sustainable futures” - R. D. Laing (1 978)
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“Peace education is holistic. It embraces the physical, emotional, intellectual, and social growth of
children within a framework deeply rooted in traditional human values. It is based on philosophy that
teaches love, compassion, trust, fairness, co-operation and reverence for the human family and all life
on our beautiful planet” - Fran Schmidt and Alice Friedman (1988)

The basic concepts embedded in the above definitions are that peace education is a remedial
measure to protect children from falling into the ways of violence in society. It aims at the total
development of the child. It tries to inculcate higher human and social human values in the mind of
the child. In essence it attempts to develop a set of behavioral skills necessary for peaceful living and
peace-building from which the whole of humanity will benefit.

The concern for value education and peace education are reflected in our key policy documents from
time to time. After independence the National Commission of Secondary Education (1952-53) was
a significant landmark in emphasizing character building as the defining goal of education. The
Report of the University Education Commission (1962) noted, “If we exclude spiritual training in
our institutions, we would be untrue to our whole historical development.” The Education
Commission of 1964-66 put the spotlight on “education and national development”, from which
perspective it identified the “absence of provision for education in social, moral and spiritual human
values” as a serious defect in the curriculum. The National Policy on Education (1986) expressed
concern over “the erosion of essential human values and an increasing cynicism in society”. The
Programme of Action of 1992 tried to integrate the various components of value education into the
curriculum at all stages of school education, including the secondary stage. The Government of
India’s report on Value Based Education (Chavan’s Committee Report, 1999) submitted in both
houses of Parliament, provided impetus to resume work on value orientation of education. The
National Curriculum Framework, 2005 echoed the vision of education where human values are
inherent in every aspect of schooling. The NCF, 2005 particularly emphasizes Education for Peace as
one of the national and global concerns. In fact, two out of the four pillars of education suggested by
the Delor’s report, namely learning to live together and learning to be, are related to peaceful living.
Naming such efforts as peace education is not always necessary. What matters is integrating peaceful
attitudes, human values, and skills into the teaching and learning process in school and makes it a part
of the total curriculum. Certain countries and institutes have it in the form of subjects such as Human
values Education, (Malaysia and Philippines), Citizenship Education (U.S.A.). Education for Mutual
Understanding (Ireland) and Developmental Education (UNICEF). Apart from such subject names it
can be integrated into the formal curriculum and co-curriculum of schools. Through applying peace
education and creating a peace culture, schools can have the following benefits

Schools can: 0 Develop a more humanistic management approach. [ Improve human relations
between, teacher-student, teacher-teacher, student-student, etc. [J Help develop good attitudes in

students and teachers as well, e.g. co-operation, mutual respect. [J Help healthy emotional
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development in students. O Facilitate socialization through participation in interactive and co-
operative learning activities. [J Improve students' discipline and moral behavior. J Develop creativity
both in students and teachers. Dlmprove standard of quality of teaching and learning. Many
Sociologist, educationist and researchers have done many studies on degrading Cultural Human
values among children. But this study focuses on the very important aspect of value and peace
education, that how to impart value education and peace education?

Teachers should be properly oriented to create such environment for children where those
human values become vibrant. Each unit of study in the textbook for different subjects is related to
value concerns through exercises, examples and question/ discussion etc. as far as possible. Human
values permeate the formal curriculum as well as hidden curriculum and the pedagogical approach,
such as: learning journal, thinking hats, in-out group, role-play, social research, positive
reinforcement, constructive feedback, accepting mistake etc.

1- Learning Journal: Each child has their own learning journal. This journal will capture all
their significant learning moments, as well as photos, art work and special anecdotal moments. It is
just like a Daily Diary. There are lots of ways students could keep a Learning Journal. Firstly, what
type of diary would they be interested in keeping?

Personal diary - for recording memories and events. Nature journal - for recording nature around
you. Study diary - for recording what you are learning and how you are learning it. Holiday and
Vacation diary - for special events or vacations. Art journal - A place to practice drawing and
sketching. Project journal - Keeping track of a particular projects for example, many people keep
diaries about cooking, knitting or gardening. Your children could keep a diary about something they
are really interested in. Free Writing Journal - in this type of journal you write whatever comes to
you. Your thoughts and feelings, which is going on in your head.

There are many benefits to this type of journal. Of course, a Teacher can use a single diary for all of
these things or something completely different! Help students make their own by allowing them to
choose what to write in it. Keeping a diary or journal is a great way to express their emotions on paper
and treasure experiences. Years from now, they'll wonder what they were doing years ago. A diary
will remind them of the good - and bad - times they had in their past. A diary can also help vent out
anger and frustration as well as excitement. It is a great way to express their feelings and pour out
their heart when they're sad or when they just need someone to tell their innermost thoughts to. Many
of us started writing journal one time or another but never kept it up. We started during a difficult
time and simply abandoned writing when things got better. It doesn't have to be that way. Writing a
journal can also be to record happy memories.

Teacher can tell how to make a Learning Journal/Diary step by step, and also its advantages:

Write in some basic information about yourself on the first page. You could include your name, your
age, your best friend, your occupation or school grade, and a few of your hobbies and favorite things.

Sometimes people include a "reward if found" note, just in case it gets lost. Start your first entry by
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labeling the top with the weekday and date, the time, and possibly where you were when writing that
entry. Write your entry as if you were talking to your best friend, or even to yourself, with enough
detail to remind you what was going on at that time. Remember that things may be different in the
future. Don't be afraid to even give your diary a name. Pretend it is a real person, not a non living
object. This one day may become your best friend! Write your frustrations and celebrations, but also
write everyday things about your schedule, your friends, and the things you like to do. People forget
things they think they will always remember, and these everyday things will be very meaningful to
you later. Try to write positive in there too. Being positive can help you in the darkest of times. Don't
worry if you skip a day, week, or even a month. No one's keeping score. Read your old entries every
so often and see what you think now in comparison to then. But do this when you are in an accepting
mood of yourself!l More importantly, see how much you have grown and learned from your
experiences. At the end of the day, that is the true beauty of a diary, of your own personal and
emotional growth as you strive to better yourself every day.

a) Six Thinking hats: You can use the Six Thinking Hats in almost any problem solving activity that
you might encounter in the classroom. Using the Six Hats allowed students to look at the problem
from different angles. Use 6 pieces of chart paper as you apply each hat.

1. White Hat: state the facts. 2. Red Hat: states the emotions. 3. Black Hat: negative aspects.
4. Yellow Hat: positives of the situation are examined. 5. Green Hat: creative ideas that come with
seeing the problem in a new light. 6. Blue Hat: Sum up what is learned

This helps in developing critical, reflective and problem solving skills among students.

b) In-Groups and Out-Groups: Regardless of the size of our groups, we have boundaries and
membership criteria that distinguish members from nonmembers. These can be physical boundaries
and criteria, such as demographic location or common physical characteristics. They can also be
implied boundaries and criteria, such as personality and personal tastes. All groups, however, tend to
maintain the physical or implied boundaries and membership criteria by developing a strong
distinction between 'we' and 'they.' The individuals that are included in 'we' form what is known as the
in-group. The in-group is any group that one belongs to or identifies with. Likewise, the individuals
that are included in 'they' form the out-group, which is any group that one does not belong to or
identify with. For example, imagine you are a member of a cricket team. When thinking of your team
members, you would use the term 'we.' ("We are going to win!") Your team is the in-group. When
thinking of the team you'll be competing against, you would use the term 'they' (‘they are going to
lose!") That team is the out-group. The Teacher can apply in-group and out group strategy and can
change the members of one group from the others to break their prejudices for other group and
increase the ability of Tolerance. The best example of this strategy is Indian Premier League.

¢) Role-Play: Role-playing refers to the changing of one's behavior to assume a role, either
unconsciously to fill a social role, or consciously to act out an adopted role. Teacher may split

students into three or four groups and give each a different role in conjunction with the lesson's
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subject. For example, in a social studies class, assign different social classes to each group. Give each
group a number and ask them to act out their assigned roles, either with each other or with other
groups. Observe their behavior and how well they have interpreted their roles. Then ask groups to
switch roles.

You also could split the class into two groups to form a debating session; assign each group a
different side of the debate and, at any point during the debate, ask the students to "switch" to the
other side of the debate. Students must actively think and concentrate to get into the new mindset.
This activity teaches them to better understand other points of view.

d) Social Research: Social Research is a scientific discipline its investigators use the scientific
method, which is a systematic approach to researching questions and problems through objective and
accurate observation, collection and analysis of data, direct experimentation, and replication
(repeating) of these procedures. Investigators affirm the importance of gathering information
carefully, remaining unbiased when evaluating information, observing phenomena, conducting
experiments, and accurately recording procedures and results. They are also skeptical about their
results, so they repeat their work and have their findings confirmed by other investigators.

Teacher assign any topic to their students for social research and this will help them to understand
others religion, caste, culture and customs. This will break student’s prejudices and stereotypes.

e) Positive Reinforcement: Positive reinforcement is anything that occurs after a behavior that
increases the likelihood that the behavior will reoccur. Many teachers do not believe in positive
reinforcement because they do not want to reward students for just doing what is expected. This
attitude is unfortunate. Positive reinforcement naturally occurs in everyone’s daily lives from infants
to the oldest adult. For example, when people obey traffic laws and don’t get a ticket, they are
rewarded by not having to take the driver’s test when their license is due. People go to work every
day, show up on time, work hard and are rewarded by a paycheck. A person who is kind to others is
rewarded by kindness offered back to them. The list could go on and on. All of these “rewards”
increase the chance that people will continue to choose these positive behaviors. That is positive
reinforcement.

If teacher can properly match reinforcements to their students, positive reinforcement is much more
effective way of improving the overall behavior of all students in the classroom. Educators are urged
to use only interventions and techniques that have a research base supporting it. Therefore, teachers
should all be using positive reinforcement as it has a solid support in the literature.

f) Constructive Feedback: Feedback is a vital part of education and training. When the process of
providing feedback is carried out well, the feedback can motivate learners and help them to improve
their performance. Constructive feedback is information- specific, issue-focused, and based on
observations. Constructive feedback will identify strengths (what the student has done well) and areas
for improvement (where the student might have done better). The process of providing learners with

constructive feedback should be part of the overall interaction between teacher and learner, should
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include student's self assessment and not be a one- way communication from teacher to learner. Price
suggests that feedback can serve a number of purposes: 1. Correction (helping students to put things
right by taking corrective action); 2. Reinforcement (a stimulus providing positive or negative
reinforcement to behavior); 3. Forensic Diagnosis (diagnosing problems with the work so that
students can see how to improve); 4. Benchmarking (identifying a gap between current performance
and the standard of expected performance);

5. Longitudinal development (supporting improvements in the next assignment and beyond). It is
important that both staff and students are clear about the purpose(s) of feedback and the value of
feedback.

Lack of understanding of purpose can lead to feedback that is confused, confusing and ultimately
ineffective for both parties. Lack of understanding of the value of feedback can result in teachers
failing to meet students' developmental needs and in students failing to see the utility of feedback for
their short term and long term development. Ultimately teaching staff want to see students apply
feedback in subsequent work and students want to see applicability of feedback in the "content and
timing of feedback provided."

The surest way to achieve this is to have a developed relationship between teachers and students. This
helps students to learn to take feedback as constructive not destructive.

g) Accepting Mistake : If we don’t allow students to accept mistakes in the classroom we are setting
them up for failure in the real world. Accept mistakes as part of the learning process. Half the battle
is realizing that errors can be used as learning tools. The other half is learning to use them correctly.
Set an example of accepting mistakes in front of students so that they will also courage to accept
mistakes which further motivates them not to make them again. Accepting mistakes bring satisfaction
and peace in them and allows them to correct it.
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AWARENESS OF HUMAN RIGHT AND PEACE EDUCATION IN SCHOOL

Dr. Preeti Shrivastava, Associate Professor in Christ College Bhopal.

Abstract

Human Rights Education should begin in the early years, continue through primary and secondary
schooling and extend beyond the classroom into tertiary education, the workplace and across civil
society in general. “If we are to teach real peace in the world we shall have to begin with children”.
Mahatma Gandhi. Education for peace, and Human Rights as distinguished from peace education,
acknowledges the goal of promoting a culture of peace as the purpose shaping the enterprise of
education. If implemented with vigour and vision, education for Human Rights and peace can make
learning a joyful and meaningful experience. Awareness amongst student about human rights and
peace is the need of an hour today. Today’s the adolescent don’t aware their self about the
importance of human rights and peace. It’s also a part of subject, But the teacher can introduce it in
teaching of any subject in class room. They can motivate the student about the awareness of Human
Rights and Peace in Education. With this paper Researcher trying to pronounce that human rights
and peace is important in Education.

INTRODUCTION: Children grow up unwittingly schooled in violence. The worst dis-service to a
nation is to infect the minds of its children with violence. This is done actively by indoctrinating
young minds with ideologies of violence. It is also done passively by denying them integrative ideals
and universal values. The citizens of tomorrow need to be empowered to choose the way of peace;
lest, by default, they stray into the blind alleys of violence. “violence literacy” threatens to become
universal. Since the days of the Indus Valley Civilization, Indian culture has been the product of a
synthesis of diverse cultures and religions that came into contact with the enormous Indian sub
continent over a very long stretch of time. As Jawaharlal Nehru wrote , there is "an unbroken
continuity between the most modern and the most ancient phases of Hindu thought extending over-
three thousand years."' The rights of man have been the concern of all civilizations from time
immemorial. "The concept of the rights of man and other fundamental rights was not unknown to the
people of earlier periods." ' The Babylonian Laws and the Assyrian laws in the Middle East, the
"Dharma" of the Vedic period in India and the jurisprudence of Lao-Tze and Confucius in China,
have championed human rights through the history of human civilization. The Indian concept
perceives the individual, the society and the universe as an organic whole,. Everyone is a child of God
and all fellow beings are related to one another and belong to a universal family. In this context,
Mahatma Gandhi remarks, "I do not want to think in terms of the whole world. My patriotism
includes the good of mankind in general. Therefore my service to India includes the services of

humanity. This paper then attempts to outline the curriculum contents for education for peace.
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Education for peace is not envisaged as a separate subject that would further augment curriculum
load, but a perspective from which all subjects are to be taught. Curriculum contents are identified
with reference to the goals of education for peace as identified in this paper. Sixty five years after the
Universal Declaration of Human Rights (UDHR) was instrumental in introducing Human Rights
Education as a distinct concept in 1948. Indeed, the preamble to the UDHR states that “every
individual and every organ of society, keeping this declaration in mind, shall strive by teaching and
education to promote respect for these rights and freedoms.” Furthermore, Article 26.2 of the UDHR
decrees “that education shall be directed to the full development of human personality and to the
strengthening of respect for human rights and fundamental freedoms.” In other words, Human Rights
and peace Education is in itself a right. Human Rights and peace Education is also increasingly
recognised as an effective strategy to prevent human rights abuses. Human rights are promoted
through Following:

Knowledge: Provision of information about human rights and mechanisms for their protection.
Values: Beliefs and attitude: promotion of human rights culture through the development of values
beliefs and attitudes.

Action: encouragement to take action to defend human rights and prevent human rights abuses.
Human rights Education is a process that basically deals with a cognitive and moral transformation.
Education about and for human rights includes the development of skills such as critical thinking,
communication skill, problem-solving and negotiation, all of which are essential for effective human
rights and education.

NEED OF HUMAN RIGHTS AND PEACE EDUCATION: Equality and Protection: 1. Civil
and Political Rights in the Universal Declaration of Human Rights and in the Indian Constitution-14
2. Economic, Social and Cultural Rights in the Universal Declaration of Human Rights and in the
Indian Constitution-7 3. Everyone has the right to freedom of opinion and expression; this right
includes freedom to hold opinion without interference and to seek receive and impart information and
ideas through any media regardless of frontiers (Art 19).4. Everyone has the right to life, liberty and
security of person (Art. 03) 5. Everyone has the right to freedom of thought, conscience and religion;
this right includes freedom to change his religion or belief, and freedom, either alone or in community
with other and in public or private, to manifest his religion or belief in teaching, practice, worship and
observance. (Art 18) These all are the some laws of human Rights and following are the need of the
peace education school:- All the institution that created peace study courses had a similar approach in
how to create the curriculum. it was created by the faculty by the faculty and students, using many
different disciplines, and remained very open to change. They also had a strong religious affiliation
that supported call for peace education. The New realm of peace studies encountered a few problems
when first beginning. Once the field of peace studies expanded past the study of physical and
structural violence, it began to encompass many aspects of peace. Some of the problems are field still

struggles with today. Defining peace studies became a major task for all institutions that offered it.
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In school following methods we can use for teach human rights and peace education: “Without
an integrated understanding of life, our individual and collective problems will only deepen and
extend. The purpose of education is not to produce mere scholars, technicians and job hunters, but
integrated men and women who are free of fear; for only between such human beings can there be
enduring peace.” J.Krishanmurti As the world struggles with increasing fears of war and violence, for this
the responsibility of teacher and parents to guide students about human rights and peace .we know that it is easy
to teach about war but it is challenging to teach how to create peace. Teacher can use the following methods to
guide students about human rights and peace. Following are the some methods.

1. Make room for Peace -outer peace begins with inner peace. Children and adults need special
places that give them a sense of privacy and peace. it could be a room or just a corner, decorated
simply and lovingly, where any family members can go for quite reflection or prayer, or to work
through turbulent feelings. 2. Find peace and know the rights in natural way- go out side and walk
with children let them explore nature in their own way. Children often seek out their own secret outer
spaces. Respect children’s need for the private exploration and inner reflection that nature inspires. 3.
Make Time for Creative Play- Young children need plenty of time for unstructured, creative play.
make believe social play, reduce aggression and increases empathy in children. children use play to
work through feeling of fear and sadness to find comfort and to explore the world and develop
relationships. creat them the real situation to learn the right of individual. 4. Engage children’s hands
and heart-children need a direct experience of givin. they love to make things, small and large their
own cards tree ornaments cookies for their neighbors, family, friends .They can also learn to enjoy
sorting through their own thing and giving away some treasured possessions to others in need. 5.
Support Peace Education at School- Urge school to establish or strengthen peace-education and
conflict-resolution programs. Contact Educators for Social Responsibility and Create a homemade
bank for donations—a miniature family foundation. Family and friends can put money in the bank.
Children can be introduced to tithing when they receive gifts, earnings, or allowance. Choose a
charity together—one that has personal meaning for the children especially—to give to.humanity.
Help children become comfortable with the people in your community who need help—the elderly,
the disabled, and the poor Starting in middle school, students benefit enormously from working in
hospitals there are so many activities or methods we can use in teaching for awareness about the
human rights and education.

CONCLUSION : Children love to hear aloud the inspiring words of Gandhi, Martin Luther King, Jr.,
and other champions of peace, justice, and nonviolence. Teach children the Golden Rule, common to
most religions and philosophies. “Do unto others as you would have them do unto you” is the basis of
social respect and cooperation. Students are the backbone of Nation they can make our nation strong,
for that teacher should work hard to aware them about human rights and peace.
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AWARENESS OF PEACE EDUCATION AMONG PARTICIPANTS OF ORIENTATION
PROGRAMME OF ASC

Yashpal D. Netragaonkar, PhD. Assitt Prof., MIT, School of Education & Research, MIT College
Campus, Kothrud, Pune

Abstract
This study explores the awareness of Peace Education among Orientation Progamme participants
113, OP-113 started on 26/08/2013 to 21/09/2013. The objectives of the study are to find out the
awareness of Peace Education among OP-113, and to prepare Peace Education awareness Test
based on peace education content. Survey research from Descriptive research method was used for
this study. To analyze the data statistical technique percentage and graphs was used. The obtained
results the OP-113 participants are not aware about Peace Education.
Key Words: Peace Education, Awareness, Orientation Programme.
Introduction: “There is no way to peace. Peace is the way.” This is the perception of peace by
Mahatma Gandhi represents a pragmatic understanding of peace. Peace starts Research were violence
ends and cooperation begins ~ Peace is a state of harmony characterized by lack of violent conflict
commonly understood as the absence of hostility. Evidently education is the base for the all-round
development of man. It is the means of development of his personality moreover it is the process that
helps make one’s life purposeful. All that may be required for the purpose are also in Research rent in
this process. Similarly peace, despite a state free from disputes, conflict and war is also an active and
dynamic state in which there is a call to go forward. Peace is pathway to progress without fear and
confusion; therefore one can say that education and peace are linked to one another. They supplement
each other as both contribute to development and welfare of each and every human being.
Peace education programme centered on raising awareness of human rights typically focuses at the
use of policies that humanity ought to adopt in order to move closer to a peaceful global community.
Researcher felt that peace education programme centered on conflict resolution typically focuses on
social behavioral symptoms of conflict, training individual to resolve interpersonal disputes through
techniques of negotiation and meditation .Learning to manage anger “fight fear” and improve
communication through skills such as listening turn taking identifying needs and separating facts from
emotions constitute the main element of these programme. Peace education programme centered on
democracy, human rights and conflict resolution training.
Peace education may be defined as the process of acquiring the values, the knowledge and developing
the attitudes, skills, and behaviors to live in harmony with oneself, with others, and with the natural

environment.
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COMPONENTS OF PEACE EDUCATION: DISCOVERY LEARNING: The Partnership began
in 1997 as a corporate initiative of Discovery Communications, in line with its mission to help people
explore their world and satisfy their curiosity. The Partnership extends these opportunities to people
living in underserved areas who would otherwise have little access to educational resources.
Discovery Channel Global Education Partnership applies a unique and sustainable approach for
bringing information to underserved communities: through Learning Centers. Learning Centers are
locally-managed, television-based media hubs, located primarily in existing schools and equipped to
meet the area's educational needs. Over a three-year period, the Partnership works closely with a
community to develop a Center and ensure its on-going impact and success.

ENVIRONMENTAL EDUCATION : Peace education can be defined as: education that
actualizes children's potentialities in helping them learn how to make peace with themselves and with
others, to live in harmony and unity with self, humankind and with nature. This definition rests on the
following principles: 1. The cardinal prerequisite for world peace is the unity of humankind. 2. World
order can be founded only on the consciousness of the oneness of humankind. The oneness of
humankind has at least three major aspects: [first] All human beings belong to the same species and
all humans are related, at least as close as 50th cousins, [second] A common spiritual capacity, [third]
A common home—planet earth." Since Hudson was writing with children aged three or four to
around twelve in minds, we can simply add that peace education applies as well to adolescents and
adults.

DEVELOPMENT OF EDUCATION: Development education (DE) and peace education are
educational approaches whose aims, content and strategies are defined according to peace and
development agendas, and in which a number of different actors from civil society, international
organizations and the current international context take part. It is important to keep in mind the
enormous transformations that have occurred within the international system and to identify the
principle problems acting as obstacles to the attainment of peace and development. It is also necessary
to define the role of education in this context (its limitations and potential) along with its role vis-a-vis
other actors at local, national and international levels.

INTERNATIONAL EDUCATION: The United Nations (UN) is an international organization
whose stated aims are to facilitate cooperation in international law, international security, economic
development, social progress, human rights, and achieving world peace. The UN was founded in 1945
after World War II to replace the League of Nations, to stop wars between countries, and to provide a
platform for dialogue.

CONFLICT RESOLUTION TRAINING: Peace education programs centered on conflict
resolution typically focus on the social-behavioral symptoms of conflict, training individuals to
resolve inter-personal disputes through techniques of negotiation and (peer) mediation. Learning to
manage anger, “fight fair” and improve communication through skills such as listening, turn-taking,

identifying needs, and separating facts from emotions, constitute the main elements of these
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programs. Participants are also encouraged to take responsibility for their actions and to brainstorm
together on compromises of beliefs, attitudes, and behaviors...from negative to positive attitudes
toward conflict as a basis for preventing violence”. “Conflict is very natural and normal, but you can’t
go through your entire life beating everybody up—you have to learn different ways to resolve
conflict”
HUMAN RIGHTS: Peace education programs centered on raising awareness of human rights
typically focus at the level of policies that humanity ought to adopt in order to move closer to a
peaceful global community. The aim is to engender a commitment among participants to a vision of
structural peace in which all individual members of the human race can exercise their personal
freedoms and be legally protected from violence, oppression and indignity Approaches of this type
familiarize participants with the international covenants and declarations of the United Nations
system; train students to recognize violations of the Universal Declaration of Human Rights; and
promote tolerance, solidarity, autonomy and self-affirmation at the individual and collective levels.
Human rights education “faces continual elaboration, a significant theory-practice gap and frequent
challenge as to its validity” To prevent these outcomes, many such programs are now being
combined with aspects of conflict resolution and democracy education schools of thought, along with
training in non-violent action.
NEED OF THE RESEARCH: When the Researcher himself as lecturer at B. Ed College researcher
later realized that the curriculum structure within the formal school programme, focusing on the first
eight years of schooling, is designed to respond to the psychological and ethical development of the
child. It is activity-centered and participatory, based on games and activities and the resulting
discussions. Peace Education should be allocated one lesson per class per week.The need for peace
education is by the fact that humanity faces challenge of unprecedented proportions, the continued
development of weapons of mass destruction, conflicts between the states and ethnic groups, the
spread of racism, community violence, the wide gap between the rich and poor throughout the
globalised economy, massive violation of human rights and the degradation of the environment. In
order to be equipped to tackle these complex and interwoven problems, the coming generation needs a
radically different education in method and approach. The students need the skills to create and
maintain peace. The methodology of Peace education therefore encourages (I) Critical thinking and
(i1) Preparing students to act on their convictions. Hence there is no magic wand approach to peace
education. It will evolve and grow only through practice. If we wants’ develop the peace education
among student then we have concentrate on educational development and new trends in education

So the Researcher wants to know scientific out comings about effectiveness of peace education. It
promotes skills that build positive and constructive behaviors for peace and conflict prevention and

minimization.
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IMPORTANCE OF THE REASERCH: In general classroom students come from different
economical, social, Intellectual background. Peace education brings about feelings of equality, justice,
brotherhood among each other which is in the hands of student’s.

FOR STUDENTS: 1. It will create interest learning something new. 2. The students will get variety
of experiences. 3. Learn skills to understand importance of unity. 4. Peace education increase learner’s
experience being a citizen of such a developed country.

FOR TEACHER: 1. To impart proper information regarding Peace education. 2. Use different
techniques and activities to make realize importance of peace.

FOR THE SOCIETY: To lead peaceful harmonious and growth full Development of society. Peace
education intervention will teach skills and values associated with peace education. It allows the
learners to practice skills and helps them discover that benefits for them so that they psychologically
“own” the skills and behaviors.

THE STATEMENT OF THE PROBLEM: Awareness of Peace Education among OP-113
Participants of ASC Shimla

OPERATIONAL DEFINITION

Peace education programme: A programme based on peace education is prepared with help of
different aspects which can enable student teacher to think constructively about issues both physical
and social that need solutions and develop constructive attitude of living in community.
OBJECTIVES OF THE RESEARCH: 1. To prepare questionnaire based on peace education.

2. To find out the peace education awareness of OP-113 participants

ASSUMPTION: 1. Students can learn techniques of negotiation and meditation.

2. Students can develop unity promoting attitude. 3. Students can learn principles of governing
appropriate human

SCOPE: Scope of present research is related to ASC, HPU Shimla.

LIMITATIONS AND DELIMITATIONS

LIMITATIONS: While implementing Program researcher cannot control on the attitude, interest as
well as atmosphere of surroundings.

Delimitations: i) The research is delimited to ASC, HPU Shimla. ii) The research is delimited to OP-
113 participants. iii) The research is delimited to 26/09/2013 to 21/09/2013. iv) The research is
delimited to Peace Education

Research Methodology: Descriptive Method: The problem under study necessitated the collection
of data from a population. Therefore the population was large. In order to conduct the study on a large
sample within a limited time, the researcher selected the “Survey Method” as method of research.
Research Method of Present Study: As the present study lies under the descriptive studies hence
for the present research study survey method was adopted. Research Tools: To find out the
awareness of Peace Education researcher has prepared questionnaire or Peace Education Awareness

Test. Hence for the present research study Peace Education Awareness Test was used.
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Statistical Techniques: for the present research study percentage was used to analyze the data
obtained from Peace Education Awareness Test

Analysis and Interpretation of Data

Q. 1. Discovery Learning, International Education, Conflicts Resolution, Development of

Education, Environment Education, and Human Rights are the components of---------

Table: 1
Sr. No. Response of the Participants Responses  Percentage
A Human Rights 04 13.79
B Right to education 06 20.69
C Right to information 05 17.24
D Peace Education 14 48.27
Total 29 100

Observations: Table: 1 shows the responses of the respondents participated in OP-113, According to
48.27% of the respondent Discovery Learning, International Education, Conflicts Resolution,
Development of Education, Environment Education, and Human Rights are the components of Peace
Education. Interpretation: From above observations it relay that, fifty percent of the respondent
aware about the components of the Peace Education.

Q. 2. Peace Education is the process of acquiring.

Table: 2
Sr. No. Response of the Participants Responses Percentage
A Morals, and attitude 08 27.58
B Values, and Knowledge 10 34.48
C Attitude, and skills 08 27.59
D None of these 03 10.34
Total 29 100

Observations: Table: 2 shows the responses of the respondents participated in OP-113, According to
34.48% of the respondent Peace Education is the process of acquiring values and knowledge.
Interpretation: From above observations it relay that, less than fifty percent of the respondent aware
about the Peace Education process of acquiring the values and knowledge.

Q. 3. Peace Education is the process of developing.....

Table: 3
Sr. No. Response of the Participants Responses Percentage
A Morals, and Values 07 24.14
B Aptitude, skills and Knowledge 08 27.58
C Attitude, skills, and behavior 10 34.48
D None of these 04 13.79
Total 29 100

Observations: Table: 3 shows the responses of the respondents participated in OP-113, According to
34.48% of the respondent Peace Education is the process of developing attitude, skills and behavior.
Interpretation: From above observations it relay that, less than fifty percent of the respondent are
aware about the Peace Education is the process of developing attitude, skills and behavior.

Q. 4. ‘World Peace Day’ is observed on every year of......
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Table: 4
Sr. No. Response of the Participants Responses Percentage
A 26" Sept 10 34.48
B 21" Sept 14 48.27
C 02" Oct 05 17.24
D 31% Oct 00 00.00
Total 29 100

Observations: Table: 4 shows the responses of the respondents participated in OP-113, According to
48.27% of the respondent ‘World Peace Day’ is observed on every year on 21* Sept.

Interpretation: From above observations it relay that, fifty percent of the respondent ware aware
about the ‘World Peace Day’ which is observed on every year of 21* Sept.

Q. 5. The First ‘World Peace Day’ was celebrated in Year.

Table: 5
Sr. No. Response of the Participants Responses Percentage
A 1984 05 17.24
B 1982 10 34.48
C 1986 05 17.24
D 1989 09 31.03
Total 29 100

Observation: Table: 5 shows the responses of the respondents participated in OP-113, According to
34.48 % of the respondent the First ‘World Peace Day’ was celebrated in Year 1982.

Interpretation: From above observations it relay that, less than fifty percent of the respondents were
aware about the First “World Peace Day’ was celebrated in Year 1982.

Q. 6. ‘World Peace Day’ is an Ideal of....

Table: 6
Sr. No. Response of the Participants Responses Percentage
A Freedom, Peace and Happiness 15 51.72
B Freedom, rights and happiness 05 17.24
C Freedom, Equity, Non-violence 05 17.24
D Freedom, Equity, Sovereignty 04 13.79
Total 29 100

Observations: Table: 6 shows the responses of the respondents participated in OP-113, According to
51.72% of the respondent ‘World Peace Day’ is an Ideal of Freedom, Peace and Happiness
Interpretation: From above observations it relay that, more than fifty percent of the respondents

were aware about the ‘World Peace Day’ is an Ideal of Freedom, Peace and Happiness.

Q.7. the word Absence of violence refers to.............
Table: 7
Sr. No. Response of the Participants Responses Percentage
A Environment 05 17.24
B Human Right 08 27.58
C Peace 10 3448
D Right to Information 06 20.69
Total 29 100
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Observations: Table: 7 shows the responses of the respondents participated in OP-113, According to
34.48 % of the respondent the word Absence of violence refers to Peace. Interpretation: From above
observations it relay that, less than fifty percent of the respondents were aware about the word
Absence of violence which refers to peace.

Q.8. the word Absence of war refers to....

Table: 8
Sr. No. Response of the Participants Responses Percentage
A Environment 09 31.03
B Human Right 09 31.03
C Peace 11 37.94
D Right to Education 00 00.00
Total 29 100

Observations: Table: 8 shows the responses of the respondents participated in OP-113, According to
34.48 % of the respondent the word Absence of war refers to Peace. Interpretation: From above
observations it relay that, less than fifty percent of the respondents were aware about the word
Absence of war which refers to peace.

Findings: After analysing the data following results are obtained.

1. The OP-113 participants are not aware about Peace Education.

Recommendations

1. Research should be prepared to create the awareness of Peace Education

2. Curriculum/schedule should be designed to create the awareness of Peace Education among the
Orientation Programme and Refresher Course

3. Research study can be conducted to create PE awareness from primary level to University level.
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DEVELOPMENT OF VALUES THROUGH EDUCATION: THE PRESENT SCENARIO

Pallavi Shrivastava, Asst Prof. Education, The Bhopal School Of Social Sciences

Introduction: Several great educational philosophers like Socretes, Plato, Rabindranath Tagore,
Gandhi, Adi Shankaracharya and many more have supported the development of values as a major
responsibility of education. They have not only considered it as the main aim of education but have
considered it extremely important for attaining salvation. Hence efforts have been made to inculcate
values through formal education. Efforts at various levels have shown that it is only at the primary
level of formal education that values as a subject have been included and as a child goes on to higher
level values disappear from the syllabus .many philosophers in this regard have raised their concern as
they believe that a person needs lots of guidance in this regard during adolescence and also while
entering youth. So now it is time to have a new approach to value development .

Efforts are needed at every level, through every subject to inculcate various essential values in a
person.

Review of Literature:_ Various researchers have found new ways of learning values through different
subjects and activities like: Amy Prevedel in an article titled Values and Beliefs: The World View
Behind Curriculum, published in Volume 6, Issue C September 2003. This article is designed to
provide adult basic education (ABE) practitioners with an introduction to three approaches to
curriculum development, as a starting point for greater awareness about curriculum choices. The first
approach, "traditional," is borrowed from the K-12 school setting. The second, "learner-driven,"
incorporates theories specific to adult literacy education as well as recent research about teaching and
learning. The third approach, "critical," sees education as a distinctly political act, and curriculum
development as functioning in personally or politically empowering ways. These three approaches to
curriculum development emphasize different beliefs about education, but in practice the lines between
them are blurring more and more. None of them represents a fixed ideology or body of thought. Each
function more as an organizing tool. Some of the research and theory used to explain one approach
may appear in more than one category depending on the purposes and contexts in which they are
being used. In the same way, teachers and tutors may find that, in the classroom, they draw from all
three approaches when they create curriculum. The important point is that teachers be conscious of
why they are choosing to use each approach. 2 . Anders Breidlid; in an article titled Ideology, cultural
values and education : the case of Curriculum 2005 : research paper published in Journal
Title: Perspectives in Education : vol21, issue 2. 2003. The article focuses in particular on two sets of
areas in Curriculum 2005 in South Africa: 1) the relationship between modern and traditional values
and how this relationship is being negotiated in the curriculum, and 2) the curriculum's slogans of
equity and equality in education and their connection to the South African socio-economic reality.

What are the messages emanating from Curriculum 2005? What kind of vision does the curriculum
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seek to convey? And what kind of coherence is there between such a vision and the government's
political manoeuvring in the bigger socio-economic picture? The article argues that traditional,
African values do not figure prominently in the curriculum and that there is hardly any discussion, in
either the policy documents of C2005 or in the educational debate in the wake of the new curriculum,
of any potential tensions between traditional and modern values. It is more or less taken for granted
that the curriculum is to be based on Western, modern values. <br>The article also discusses the
consequences of this modernist curriculum approach in relation to Bourdieu's habitus theory and
concludes by pointing out the dilemmas of a school situation where the majority of South African
children are taught in an environment which is culturally and linguistically unfamiliar to them.

3 Kaymakcan and Hasan Meydan conducted a study on Values in the Curricula of Religious

Education and Social Studies in Primary Schools in the Context of Local-Universal Dilemma .

This study aims to identify the approach of teaching curricula of primary courses of religious
education and social studies values and to determine the weight of values found in these programs
with regard to various aspects such as being open to novelty-conservatism, individualism-being
social, nationalism-universalism, self-expansion-self transcendentalism. To do this, the general
approach of these curricula to values has been identified based on the relevant literature and programs,
values categories have been established based on Schwartz’s values theory and the programs have
been scanned with categorical contents analysis technique. The reason why Schwartz’s values theory
was taken as the basis of category formation is that this theory offers many resources to analyze the
relationships between local and global values that are known to have taken place in recent years in our
education. As aresult, both of the curricula were found to indicate a tendency from local values
towards universal values with the changes made in recent years, and social studies were found to be
ahead of religious education in terms of reflecting these tendencies in the content of the program.

4. Ross Notman, Darrell Latham, Helen Angus, Patrice Connor, Kelly mcgregor, and Jeremy Scott
conducted a study on Integrating values in the New Zealand Curriculum: Caught or taught? This study
aims to explore (a) the ability of schools to integrate values into their teaching and Learning
programmes, and (b) the effect of approaches taken to implement values throughout the school and
found that <the most favoured strategies for teaching values included teacher role modelling, using the
“teachable moment” and explicit teaching of values. *the most preferred strategies for assessment of
values were student self-assessment and teacher observation of values evident in student behaviours.
steachers indentified a need to establish common understandings of values with students, and a
common language to interpret such understandings.

sthe personal values or beliefs that teachers hold may affect their commitment to values
implementation in their school.

Teachers valued respect, integrity and excellence as the three values of most importance to them.
Interestingly, a similar pattern occurred in teachers’ ranking of key values that they emphasised in

their planning and teaching, and in values that they taught explicitly; that is, respect, excellence and
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innovation. When the students were asked to rank their top three values of most importance to them,
they identified this order as integrity, respect and equity. There was equivocal support among teachers
on whether values should be taught separately or integrated into classroom learning. However, there
was greater unanimity about the most preferred teaching sequence, which was to target values for
explicit teaching before integrating them into the classroom environment or a particular context or
whenever the “teachable moment” presented itself. The three most favored strategies for teaching
values were teacher role modeling, making effective use of the “teachable moment”, and explicit
teaching of a particular value through role plays and dramatic presentations.

There was also an appreciation of a common understanding of key values between student and
teacher, enhanced by group discussion, repetition, story telling and positive reinforcement.

5. Rukhsana Tajin conducted a study on Integration of Values into Primary Curriculum of Social

Studies and Islamic Studies in Bangladesh where she found various teaching strategies for Integration

of Values into Primary Curriculum of Social Studies and Islamic Studies. Some of them are:
Brainstorming, Clarifying values, Class and Student council Meetings, Consequence, Charts, Debate,
Discussion, Decision making, Moral Dilemmas, Problem-Solving, Values in Primary Curriculum of
Bangladesh.

Researcher’s Analysis and Findings: Thus on the basis of various studies and the researcher’s own
observation, experience and discussion with the subject experts various methods of inculcating values
through curriculum are designed. Schools may wish to use them as ‘discussion starters’ for working
with their communities on values education. Following is a list of values and various ways of
inculcating them through curriculum: 1: Tolerance and understanding This includes Accepting other
people’s differences and being aware of others. To develop Values practices such as valuing each
and every student and responding to their individual capacities and needs can be adopted. Such
curriculum programmes and activities as teaching about different cultures and histories and what can
be learned from them can be implemented. 2: Respect Respect is Treating others with consideration
and regard. Within a school this value could be reflected in such practices as promoting the use of
respectful language throughout the school . Such curriculum programmes and activities as: team-
based approaches to learning, problem solving and the Completion of tasks can be
included,appreciating the good qualities of the student would automatically generate the feeling of
respect for the one appreciated and vice-versa, example can be through different role plays.3:
Responsibility — personal, social, and environmental It includes being accountable for and in charge
of a course of action — responsibility for one’s own actions, including the exercise of self-discipline
.Within a school this value could be reflected in such practices as a positive approach to student
welfare and discipline based on responsible student behaviour and logical consequences |,
implementing anti-bullying and other related programmes , school-community projects to involve
students in the broader civic life of their community by doing community work from time to time;

shouldring responsibility by forming school cabinets, further the spirit of responsibility can be
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developed in the students by giving them more participation in organizing school functions,
exhibitions, picnics and organize various charitable campaigns. The curriculum programmes and
activities like the use of consistent, mutually supportive ‘table groups’ in classes across the
curriculum , explicit teaching of conflict resolution and communication skills, develop team spirit by
assigning important work to the entire team, using resources to create a more peaceful classroom
environment , specific units on environmental issues and the broader concept of sustainability can be
taught. 4: Social justice Social justice includes being committed to the protection of the common
good where every person is entitled to legal, social and economic fair treatment. Within a school this
value could be reflected in such practices as ensuring all students are provided with a high quality
educational programme that equips them for future success .The programmes and activities as: case
study analysis, discussion and debate on current issue of national importance, seek to give opinion
about various legal cases pending; etc., early intervention to support students who are lagging behind,
Discovering Democratic attitude on social justice issues. 5: Excellence It involves Seeking to
accomplish expertise and perfection.Within a school this value could be reflected in such practices as
having clear performance standards within each learning area and associated assessment techniques ,
providing regular constructive feedback to students on their performance and advice on how to
improve . The curriculum programmes and activities can include challenging programmes for all the
students,extension programmes for students who are achieving above expectations in particular
learning areas. 6: Care Care means Caring for self and caring for others. For developing this value
practices such as several care programmes like each student is connected to weaker students and take
their responsibility , special purpose programmes to meet particular student needs (eg for students
with disabilities) etc. Curriculum programmes and activities such as mindmatters units which promote
student empathy and concern ,service programmes which connect students to disadvantaged members
of the community can be included. 7: Inclusion and trust Being included and including others,
listening to one another’s thoughts and feelings actively and developing mutual confidence. Within a
school this value could be reflected in such practices as: whole school activities that involve most, if
not all students in collective work (eg a school performance for the community) ,establishing
discussions to elicit the views of parents, teachers and Students on important issues and concerns.

The curriculum programmes and activities can involve group work to encourage cooperation, mutual
reliance and trust , involving parents in classroom-based learning activities (eg reading with young
students), various sports activities and games can develop team spirit and trust. Furthere

8: Honesty: It means being truthful and ensuring consistency between words and deeds.

For developing honesty Certain activities as:story telling, screening biopics of exemplary
personalities,making them practice various situational questions,open panal discussions, dialogues can
be adopted. 9: Freedom Enjoying all the rights and privileges of citizenship ensuring a balance
between rights and responsibilities Is taken as freedom in present context. To develop these values

strategies like the adoption of democratic decision making processes and consulting all sections of the
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school community on major issues, involving students in active citizenship, in decision-making and
school management programmes within and beyond the school etc can be adopted. For promoting
freedom, activities such as discussion and debate which encourages students to articulate and express
their views can be organized along with arranging rallies, exhibitions ,plays, stage show sand fairs. it
can also be done by discovering aspects and issues of democracy and human rights. 10: Being ethical
Acting in accordance with generally agreed standards for right conduct or practice is being ethical.in a
school this value could be reflected in such practices as consistent application of agreed whole-school
approaches to student welfare and discipline ,open and transparent decision making processes in the
school . For this programmes and activities such as development of agreed sets of class rules to which
all are expected to conform can be done, discussion and debate about important moral issues and
dilemmas can be conducted.

Teaching strategies: The values educator will constantly find himself in a moderating position as
students debate various issues. A skilled teacher will use a combination of techniques as the situation
requires. Here is a list of some techniques that are frequently applied:

1. Building the relevant context information — What are the experiences that surround a person that
influence how it is viewed? 2. Top-of-the mind associations — What is the first thing that comes to
mind when I say “kindness”? 3. Constructing images — Who are the people who buy cocaine? What
do they look like? What are their lives about? Where are you when you buy cocaine? Describe the
place. What do you see? What do you feel? What do you do? 4. Querying the meaning of the obvious
— What does “soft” mean to you? What does the phrase “It is home-made” mean to you? 5.
Establishing conceptual maps of a product category — How would you group these different forms of
pollution? How do they go together for you? How are groups similar or dissimilar? How are groups
similar or dissimilar? What would you call these groups? 6. Metaphors - If these different products
were a family, who would the different members be and how do they relate to each other? If this
action was a movie would you view it with your family? 7. Image matching — Here are pictures of ten
different situations/people/actions. Which go with this man and which do not? 8. “Man from the
moon” routine — [“m from the moon; I have never heard of cigarettes. Describe it to me. Why would I
want to try one? 9. Conditions that give permission and create barriers — Tell me about two or three
situations in which you would decide to see this show and two to three situations in which you would
decide to buy something else. 10. Chain of questions — Why do you buy “X”? Why is that important?
Why does that make a difference to you? Would it ever not be important? Etc.11. Laddering (chains
of association) — What do you think when you think of Brian Lara? And when you think of cricket
what comes to mind? Etc.12. Pointing out contradictions — “Wait a minute, you just told me you
would like to be healthy and now you are telling me you would try to lose weight even if it affects
your health negatively — how do you explain that?” 13. Sentence completions and extensions — The
ideal outcome has these qualities. It makes me feel ....14. Role playing - Okay, now you are the

parent, or the Mayor of this city. What would you have done? Or, I am the Principal, talk to me. Tell
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me what you want. 15. Best- of- all- possible- world- scenarios - Forget about the reality for moment.
If you could design your own school that has everything that you ever wanted and more, what would
it be like? Use your imagination. There are no limits. Don“t worry about whether it is possible or not.
16. Script - writing - If you were to tell a story or write a poem or movie about this company or city
(or whatever), what would it be about? Who are the heroines and heroes? Does the movie have a
message? Would you go and see it? Who would? According to a report their can be many simple
instructional activities which can help in developing values like: Review ,Maps, Advertisement,
Allegories, Mobiles/models, Art gallery Video production ,Attitude scales, Model construction,
Book cover, Mural , Brainstorming , Museum visit, Bulletin board, Newscast, Buzz groups ,
Newspaper story, Observation Cartoons , One-act play, Case study, Oral report, Chart making ,
Parliament type debates Checklist Pamphlet Clothes designing Council meeting, Panel discussion,
Collage, Computer games, Photo, essay, Computer reviews Picture dictionary, Construction Picture
with note Play/skit, Creative writing Poem, diagram, Poster Crossword Puzzles Puppet show Debate
Questionnaires Demonstration of a technique Rating scales Diagrams/Drawings Recordings
(audiotape) Discussions Role playing, Samples, Editorial/essay Exhibits, Science fiction story,
Experiment Score cards, Fact file ,Scrapbook, Fairy tale ,Simulation ,experiences, Field trips, Slides,
Films, Songs, Stencil, Flip book, Stitchery, Game board, Storytelling, Geometric shapes, Survey
Glossary/vocabulary ,Television game show Greeting card, Guest speaker, Transcriptions,
Ilustrated, story Translations Interrupted video, Transparency, Interview, Treasure Hunts, Jigsaw
puzzle T-shirt design, Journal/diary Worksheet, Laboratory experiences ,Written reports, Letter
writing .etc.

Conclusion: By implementing the above mentioned practices and strategies, a teacher should be able
to: 1. Understand the factors and contexts which are influencing the behaviour, choices, lifestyles,
health and welfare of student and their families; 2. Utilize this information to develop learning
experiences that go beyond the mere acquisition of knowledge to equip students with the skills to
examine critically the choices they make; 3. Help students to develop and practice specific skills that
support positive values; 4. Show knowledge of strategies which provide students with opportunities to
engage in participatory, experiential and action oriented learning experiences; 4. Apply principles that
develop bonds and linkages between school, home and the community as a means of effective social
control; 5. Implement appropriate evaluation strategies, and with others, as necessary, to monitor
progress made by students towards acquiring positive values; 6. Develop a standard of personal life
practices which will help maintain his or her positive self-image in order to serve as a role model to
students
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Abstract
The Right of Children to Free and Compulsory Education Act or Right to Education Act (RTE) is an
Indian legislation enacted by the parliament of India on 4 August 2009, which describes the
importance of free and compulsory education for children between age group of 6-14 years in India
under Article 2la of the Indian constitution. This research was conducted to investigate the
awareness of RTE-Act among elementary teachers. 200 elementary school teachers were the sample
of study selected through stratified random sampling method from the schools of Bhopal district of
Madhya Pradesh State. For collecting data, self prepared tool based on four dimensions, was used by
researchers, and analysis of data done by percentage and t test. Finding of the study revealed that
there was moderate level of RTE-Act awareness among government and private elementary teachers.
Gender of elementary teachers does influence the RTE-Act awareness. The results of this research
inferred that elementary teachers those teaches in schools of urban locality in Bhopal district of
Madhya Pradesh state have better RTE-Act awareness than their counterparts’ teachers of schools of
rural areas.
Keywords: RTE- Right to Education.
Introduction: Food, shelter and cloth are the basic need of human beings similarly education is also
a basic need, it provide wings for the development of child, therefore education is recognized as a
fundamental right that enables people to develop their abilities, skills and to secure the other rights. In
this regard Right to Education Act-2009 is an important stepping stone to assimilate all children. The
RTE-Act means the right of children to free and compulsory Education for the age of six to fourteen
years of child irrespective of their caste, breed, religion, gender and any other type of discrimination.
In India RTE Act enacted on 4 August 2009, under the Article 21 A of the Indian constitution whereas
it came into effect on 1 April 2010. This day is the historic day of education in India. No doubt it will
play a major role in improving the social and economic status of the people of India.
Main Features of RTE Act: Make elementary education compulsory and free for all children of the
age of six to fourteen years irrespective of any discrimination.
o Compulsory Education means obligation of the appropriate government to provide free
elementary education and ensure compulsory admission, attendance and completion of elementary
education to every child in the six to fourteen age group.
o ‘Free’ means that no child shall be liable to pay any kind of fee or charges or expenses which
may prevent him or her from pursuing and completing elementary education.

. It makes provisions for a non-admitted child to be admitted to an age appropriate class.
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o It specifies the duties and responsibilities of appropriate Governments, local authority and
parents in providing free and compulsory education, and sharing of financial and other responsibilities
between the Central and State Governments.

o It lays down the norms and standards related to Pupil Teacher Ratios (PTRs), and

infrastructure of school.

o It provides norms and standards about qualification and working scenario of teachers of all
schools.
. It prohibits (a) physical punishment and mental harassment; (b) screening procedures for

admission of children; (c) capitation fee; (d) private tuition by teachers and (e) running of schools
without recognition,

o It focuses the curriculum construction with the values enshrined in the Constitution, and
which would ensure the all-round development of the child.

. It focuses the stress free environment in school for children.

Teacher act as a social engineer or we can say that if the destiny of any nation is shaped into the
classroom, then teacher is the moulder who give shape to the child according to the objectives of
education. To deliberate such type of important responsibilities, teacher should be aware of various
policies and Acts. If teachers are unaware about the RTE-Act and its provisions, then it can’t be
implement successfully. Basically this Act is focus for elementary education, so it is very essential for
elementary teachers to know the RTE-Act and its various provisions. Awareness of RTE-Act is
an important indicator that how one can expect teachers to behave in future situations. So it is very
significant and crucial to evaluate the awareness of elementary teachers towards Right to Education

Act-2009.

Objectives of the Study:

1. To study the awareness level of RTE-Act of elementary teachers.

2. To study the influence of gender on awareness level of RTE-Act of elementary teachers.

3. To study the influence of locality of school on awareness level of RTE-Act of elementary
teachers.

4. To study the influence of type of school on awareness level of RTE-Act of elementary
teachers.

Hypothesis of the Study:

1. There will be moderate awareness level of RTE-Act of elementary teachers.

2. There is no significant influence of gender on awareness level of RTE-Act of elementary
teachers.

3. There is no significant influence of locality of school on awareness level of RTE-Act of

elementary teachers.
4. There is no significant influence of type of school on awareness level of RTE-Act of

elementary teachers.
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Methodology: The survey type descriptive method for the present study was used by the researchers.
200 elementary school teachers were the sample of study and they selected through stratified random
sampling method from the schools of Bhopal district of Madhya Pradesh State. The following flow
chart showing the stratified sample selected for the study.

Tool Used: For the purpose of measuring Awareness level of RTE-Act of elementary teachers,
Researchers prepared self prepared tool, i.e. Right to Education Act Awareness Scale (RTEAS). This
scale was prepared on the basis of four components i.e. Accessibility, Availability, Acceptability and
Adaptability. This tool was standardized by doing item analysis and also calculating validity and
reliability. In this Scale each component comprises of ten positive items, in this way this tool contains
40 items, having two alternatives, out of that one is right.

Statistical Techniques: After collecting data, t test and percentage analysis were employed for
drawing conclusions.

Results: To test the hypothesis researchers, analyzed the data and results are presented as follows:
For Hypothesis No. 1.

Table No. 1 Showing Awareness level of RTE-Act among Elementary teachers

S.No Categories Range Elementary %
teachers

1. High 30-40 28 14

2. Moderate 13-29 139 69.5

3. Low 00-12 33 16.5

Total 200 100

From the table no.l1, it is inferred that 14% of elementary teachers have high awareness level of RTE-
Act whereas 69.5 % elementary teachers have moderate awareness level of RTE- Act. 16.5 %
elementary teachers were showing low level of RTE-Act Awareness.

It indicates that in the sample of study most of the elementary teachers having moderate level of RTE
Act-2009 awareness but still result shows that 16.5 % of elementary teachers score low level of RTE
Act awareness. It reveals that there is serious need to increase the level of awareness of RTE Act-2009

among elementary teachers for the proper implementation of this Act in all over country.
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Table No. 2 Showing Significance of 't' between male & female elementary teachers in respect

of Awareness of RTE-Act.

Category Mean SD N Df 't'
Male Elementary teachers 27.12 4.9 102
Female Elementary teachers 22.30 5.1 98 198 6.78

The value of't” 6.78 is found to be significant hence the second hypothesis is rejected. Thus, it is
concluded that there is significant difference between male and female elementary teachers in respect
of RTE-Act Awareness. This indicates that there is difference in their RTE-Act Awareness. By
observing mean of RTE-Act Awareness, scores of male (27.12) and female (22.30), it is seen that
male elementary teachers score more than female elementary teachers, so the difference is significant
so it can inferred that male and female elementary teachers of schools are different in Awareness
level of RTE-Act-2009 .This finding is also corroborated with finding of Ashraf.S (2014), that male
elementary teachers possess high level of Awareness of RTE-Act than their counterparts, but
Kamath,A & M.Shivaswamy (2011) found that there was no significant difference between male and

female elementary teachers in their awareness about RTE Act.

Table No. 3 Showing Significance of’t’ between urban & rural elementary teachers in respect of Awareness of RTE-Act.

Category Mean SD N Df "
Urban Elementary teachers 29.17 5.2 102
Rural Elementary teachers 24.20 4.9 98 198 7.00

The value of ‘t’ is found to be significant at 0.01 and 0.05 level of significance, hence the hypothesis
third is also rejected. Thus, it is concluded that there is significant difference between urban and rural
elementary teachers in respect of RTE-Act Awareness. This indicates that there is difference in their
RTE-Act Awareness. Locality of School is considered to have influence on RTE-Act Awareness. By
observing mean of RTE-Act Awareness scores of urban (29.17) and rural (24.20), it is seen that urban
elementary teachers score more than rural elementary teachers, so the difference is significant so it
can inferred that urban and rural elementary teachers of schools are different in Awareness level of
RTE-Act-2009 .This finding is similar to the finding of Ashraf. S (2014), that urban elementary
teachers possess high level of Awareness of RTE-Act than their rural counterparts, but Kamath,A&
M.Shivaswamy(2011) found that there was no significant difference between urban and rural

elementary teachers.

Table No. 4 Showing Significance of 't' between Government. & Private elementary teachers in respect of Awareness of RTE-Act.

Category Mean SD N Df 't'
Govt. Elementary teachers 23.1 4.2 98
Private Elementary teachers 28.52 6.7 102 198 6.86

The value of‘t” is found to be significant hence the hypothesis fourth is also rejected. Thus, it is
concluded that there is significant difference between Government and Private elementary teachers in
respect of RTE-Act Awareness. This indicates that there is difference in their RTE-Act Awareness.

Type of School is considered to have influence on RTE-Act Awareness. By observing mean from the
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above table no.4 , the RTE-Act Awareness scores of Private (28.52) and Government (23.1), it is
seen that government elementary teachers score less than private elementary teachers, so the
difference is significant so it can inferred that government and private elementary teachers of schools
are different in Awareness level of RTE-Act . Ashraf.S (2014), found that private elementary teachers
possess high level of Awareness of RTE-Act than their government counterparts, but Kamath,A&
M.Shivaswamy (2011) found that government elementary teachers possess more score than private
elementary teachers in respect of RTE-Act Awareness.
Findings: 1. There is moderate awareness level of RTE-Act among elementary teachers. 2. There is
significant influence of gender on awareness level of RTE-Act of elementary teachers. 3. There is
significant influence of locality of school on awareness level of RTE-Act of elementary teachers.
There is significant influence of type of school on awareness level of RTE-Act of elementary teachers.
Educational Implication: Results of the present study have shown that the awareness levels of Right
to Education are not fulfilled yet. Therefore it may be suggested that there is serious need to increase
the awareness level of RTE Act 2009 among the elementary teachers of rural locality and government
sectors through awareness programmes like Expert Lectures, Seminars, Training Programmes and
Workshops. 1. There is a need to create partnerships among government schools and private schools,
voluntary agencies and other stakeholders. Combined efforts are required at all levels since isolated
efforts do not bring the desired results. 2. The RTE act cannot be properly implemented without the
awareness of elementary teachers. Orientation programmes for elementary teachers should be
arranged at different levels. If elementary teachers are aware of RTE Act, they would help the
children to avail the services and opportunities provided under RTE act. 3. Authorities of School and
educational institutions should organize various orientation programmes, workshops and seminars for
giving knowledge of provisions and features of RTE act to teachers and parents. Along with acquiring
the knowledge about RTE Act 2009 , the teachers and parents may be made able to fulfill the
objectives of RTE Act-2009. 4. The consistent monitoring for proper implementation of RTE Act is
very necessary at all level of educational system. 5. The RTE Act awareness programs should be
arranged in rural locality by the government officers and local authorities. They should take initiatives
for the awareness programs.
The success of the RTE Act depends on the awareness level of elementary teachers and parents
because they act as a bridging agent between school and child.
Most of the researches suggested that the awareness level of various features of RTE Act among
teachers, parents are found very low, they don’t know the 25% reservation provision, free of cost
education and so on.
References
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PROMOTING HUMAN RIGHTS: ROLE OF LIFE SKILLS EDUCATION

Dr. Jeena. K .G, Assitt Prof.,, MANUU, College of Teacher Education — Bhopal.

Abstract
Human Rights is defined as the rights inherent to all human beings, irrespective of one’s nationality,
place of residence, sex, colour, religion, language, or any other status. We are all equally entitled to
our human rights without discrimination. Unfortunately the human rights are violated in all spheres
of life. Human rights violation is common in rural and urban areas and also among educated and
illiterate people. We know that education is a panacea for all social evils. In this context, the role of
Life skills education is crucial. Life skills education helps individual to enhance the life skills among
them and enables individual to understand one’s strength and weakness and builds up their social
skills, moral competence and mutual respect. Life skills help people to make informed decision, solve
problems, think critically, creatively, communicate effectively, build healthy relationship, empathize
with others and cope with and manage their lives in a healthy and productive manner. It can expedite
promotion of personal development, the prevention of health and social problems and protection of
human rights. When pupils are empowered with life skills they thrive in unimaginable ways, becoming
resourceful and contributing members of society. In this paper, author explores the potential of life
skills education in promoting human rights.
Introduction: India is considered to be a young Nation having the precious resource of younger
generation. According to the UN report, India has world’s largest youth population with 356 million
10-24 year olds . China is in the second position with 269 million young people followed by
Indonesia having 67 million young people. This human resource is enough to transform our nation’s
future in a magnificent way. At the same time it is our responsibility to give them all facilities and
opportunities to grow in to a fully functioning individual. This treasure of human resource is an
opportunity itself and we surely can achieve the dream of ‘Developed India’ in near future. For
developing to a fully functioning individual they have to bestow an environment where there is
freedom, equality and an assurance of their rights, especially human rights.
Human Rights: Human rights is defined as the rights inherent to all human beings, irrespective of
one’s nationality, place of residence, sex, colour, religion, language, or any other status. We are all
equally entitled to our human rights without discrimination and it is essential for the all round
development of personality. Our constitution also guarantees human rights to every person through
its articles. According to article 14 "The State shall not deny to any person equality before law or the
equal protection of laws within the territory of India”. Article 15 states that “State shall not
discriminate against any citizen on grounds only of religion, race, caste, sex, place of birth or any of
them. But unfortunately there are so many impediments before them which denies the rights and

prevent them to develop into fully functioning individuals . The human rights are violated in all
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spheres of life. Human rights violation is common in rural and urban areas and also among educated
and illiterate people.

Human rights violations- Crime against children in India: The National crime records bureau
(2013) reported that the cases of crime against children are increased to 52.5% to that of the year
2012. Kidnapping & abduction (48.4%), rape (21.2%), murder (other than infanticide) (2.8%),
procuration of minor girls (2.1%) were the major crimes reported under the crime against children .
Uttar Pradesh reported highest percentage share of crimes against children(16.9%) followed by
Madhya Pradesh( 14.2%), Delhi (12%), Maharashtra (11%), Chhattisgarh (6.4%) and
Rajasthan(5.0%). The rate of Kidnapping & Abduction have also showed an increase in its
prevalence of 35.6% during the year as compared to previous year 2012. Among the states Uttar
Pradesh has reported 9737 cases has accounted for 18.8% of the total cases at the national level.
Delhi UT has reported the highest crime rate at 41.1 as compared to the national average of 8.8.

A total of 58,224 cases of crimes against children were reported in the country during 2013 as
compared to 38,172 cases during 2012, showing an increase of 52.5%. The crimes which have shown
a substantial increase during 2013 as compared to 2012 were kidnapping & abduction (54.2%),
procuration of minor girls (51.3%), abetment to suicide (49.3%) and rape (44.7%). Uttar Pradesh
accounted for 16.9% of total crimes committed against children followed by Madhya Pradesh
(14.2%), Delhi (12.4%) and Maharashtra (11.0%).

The statistics about the crimes against children exposes the dark picture of human rights violations in
India. To reduce the crimes against children, the first thing is to protect children from these
exploitations. . In order to protect from these exploitations, we have to empower our children through
life skills education.

Life skills education Life skills education helps to enhance the life skills of the students through its
learner centered participatory learning strategies.

Concept of Life skills: Life skills are abilities for adaptive and positive behaviour that enables
individuals to deal effectively with the demands and challenges of every day life. It is a group of
psychosocial competencies and interpersonal skills that help people to make informed decision, solve
problems, think critically, creatively, communicate effectively, build healthy relationship, empathize
with others and cope with and manage their lives in a healthy and productive manner (WHO, 1999).
Components of Life skills The components of life skills are interrelated and contribute for the
functional efficacy of an individual. The core sets of life skills needed for the well being of individual
are the following. 1. Self awareness 2. Empathy 3. Creative thinking skill 4. Critical thinking skill 5.
Decision making skill 6. Problem solving skill 7. Communication skill 8. Interpersonal relationship
skill. 9. Coping with emotions and stress

Self awareness:  Self awareness is the ability for recognition of our character, strengths and
weaknesses, desires and dislikes and it is a necessary pre-requisite for the effective interpersonal

relationship. Empathy: Empathy is an ability to imagine what life is like for another person even in a
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situation that we may not be familiar with. It helps us to understand and accept others and their
behavior that may be very different from ourselves. It is the ability to put oneself in others position,
characterized by high motivation to help others. Creative thinking skill: Creative thinking is the
ability to see and make things in a new or unique manner and contributes to problem solving and
decision making. It enables us to explore available alternatives and various consequences of our
actions or non actions.Critical thinking skill: The ability to make objective judgments based on
reasons and empirical evidences are considered as critical thinking skills. It involves analyzing
information and experiences in an objective manner, producing original thoughts, thinking in a new
way and openness to experience. Decision making skill: Decision making skill is the ability to make
right decisions at the right time. It includes knowing pros and cons of the choices, relating current
situation to past similar situation, making logical decision and choosing a line of action among
alternatives.Problem solving skill: Problem solving skill is the ability to deal constructively with
problems our day to day life. It involves thinking of many solutions for a problem, devising a plan in
order to solve a problem, examining a related problem and adjustment to the
situation.Communication skill: Communication skill is an ability to express both verbally and non-
verbally in an appropriate manner. This means being able to express desires, opinions and advice in
times of need. It is the competency in speaking, reading, writing and listening. Interpersonal skill: 1t
means creating relationship between oneself and other people. It is a skill to strike adverse
circumstances in a positive manner and helps us to maintain cordial relationship with friends and
family members and also to end relationships constructively. Coping with emotions and stress:
Coping with emotions and stress is the ability, for recognizing emotions and stress and to respond to
both appropriately. It helps to recognize the source of stress in our lives, its effect and the ways of
controlling it. This may involve taking action to reduce stress related situations and learning to relax.
Life skills education and Promotion of Human Rights: Life skill education is an essential tool for
understanding one’s strength and weakness and the individual is able to discern available
opportunities and prepare to face the possible threats. Life skills enables one to explore alternatives ,
weigh pros and cons and make rational decision in solving each problem or issue and facilitates to
establish productive interpersonal relationships with others. It builds up their social skills, moral
competence and mutual respect. In addition it fosters initiative, creativity and adaptability to meet the
demands and challenges of everyday life and promote the ability to maintain a state of mental
wellbeing and to demonstrate this in adaptive and positive behavior while interacting with others.

Life Skills education helps the individual to enhance the life skills among them and it improves their
abilities to deal effectively with the demands and challenges of everyday life. When children develop
life skills , they are benefitted in many ways .

Self Awareness: The self awareness skill helps the learners to know their strengths and weaknesses .

It also helps them to take measures to augment their strengths and wane their weaknesses.
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Empathy: Empathy skill helps the learner to a great extent to understand the difficulties and

sufferings of people due to human rights violations.

Critical Thinking and Creative thinking Skill: The critical thinking and creative thinking skill

enables the learners to analyze information, know the pros and cons of the problem and to evaluate

the decisions taken by them. It also helps them to think out of box for solving their own problem and

others.

Decision making skill: Children who have developed decision making skill have the ability to take

right decisions at right time solve their problems effectively. They are able to think pros and cons of

the choices they have made, relating current situation to past similar situation, making logical decision

and choosing a line of action among alternatives.

Problem solving skill: When the problem solving skill is developed in children, it helps them to think

various solutions of their own problem and devise a plan in order to solve it.

Communication Skill and Interpersonal Skill: Communication and interpersonal skills enable each

student to work together for the protection of human rights. They can organize awareness

programmes, debates, group discussions and street dramas conferring the message of protection of

human rights.

Coping with Emotions and Stress: The coping with emotions and stress skill helps to recognize the

source of stress in their lives and its effect and take actions to reduce it. This skill is very essential for

all round development In summary, Life skills play an important role in the promotion of health in its

broadest sense, in terms of physical, mental and social well-being. It can expedite promotion of

personal development, the prevention of health and social problems and protection of human rights

and will help to develop creative and worthwhile competencies among them.

Conclusion: Human rights violations are prevalent in India and it is increasing in these days. The

National Crime Records Bureau reported that there is a paramount increase in the rate of crimes

against children. Human rights violation is common in all spheres of life , in rural and urban areas and

also among educated and illiterate people. Life Skills education helps the children to empower

themselves and it helps to protect them from all types of exploitation and human rights violations.

Thus, through life skills education, we can develop an empowered younger generation and through

them an empowered Nation.
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SCHOOL - AN EFFECTIVE INSTRUMENT FOR EDUCATION OF HUMAN RIGHTS AND
PEACE

Dr. Annsi Sojan Joseph, Christ College Bhopal.

Abstract
Arbindo Ghosh stresses on the theory of evolution saying what is involved can alone evolve and
evolution is a continuous process. Thus humans are in the verge of evolving into super humans. But
with this evolution certain humane attitudes and feelings may transform for the betterment of the
society and to the contrary it may deteriorate the humaneness of human. The present scenario of the
world around us focuses development and destruction hand in hand .Such a situation is crucial and
can be referred to as a crisis of human values. We are encircled by various anti social ,anti ethical
and anti humane activities . Human rights are at stake and peace in oneself and in society or nation at
large is diminishing At this crucial juncture only education at school level can be a beacon for the
survicval and existence of human race .The paper focuses on the various areas where the vulnerable
sect of our society i.e. children and women are exploited . It further focuses on the importance of
school education at its various stages as an effective device for creating awareness of human
rightsand peace.
Key words- ever-changing society, vulnerable sect of society, exploitation of children and women,
human rights and peace, school education.
We are living in a world of criminal society. We are surviving in the midst of the vicious circle of
anti ethical, anti social and anti humane social arena.Each one of us are in the crave of finding one’s
existence and identity in the ever racing society. India in its transit ion of being developing and
developed is facing immense situations which are difficult to define as ethical or non ethical. The run
for progress, development ,technical growth, scientific researches, and above all the strive of every
Indian to excel in the global market. This race for excellence and achieving the target, fulfilling and
realizing their dreams have to great degree challenged the ethics of the society and mankind at large.
Among the world countries, India is placed 19 in the list of corruption. This is the outcome of loss of
values, morals and ethics. The need of the hour is to establish values and awareness of human rights
and peace to the students.
CONCEPT OF HUMAN RIGHTS AND PEACE: The concept of human rights and peace is not
anything new. Human rights from the inception of human race have been a point of debate and
discussion. Human rights are the result of humanity’s increasing and persistent demand for dignity,
respect, justice, protection and freedom ....all needed for a decent human existence
HUMAN RIGHTS ACCORDING TO INIAN CONSTITUTION
Various articles in Indian constitution describes about human rights.

Article 32 part III itself was made a fundamental right
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Article 39 part IV of the Indian constitution declares-----that the citizens , men and women equally
have the right to an adequate means of living, the ownership and con troll of material resources of the
community are so distributed as best to sub serve the common good. -that the operation of the
economic system, does not result in the concentration of wealth and means of production to the
common detriments. -that there is equal pay for equal work for both men and women. -that the health
and strength of workers men and women and the tender age of children are not abused. -that the
children are given opportunities to develop in a healthy manner and in conditions of freedom and
dignity. -that childhood and youth are protected against exploitation.

In spite of all these provision, it cannot be said that the objectives envisaged have been achieved,

we have just crossed the initial point and the finishing ;point is too far from our vicinity and sight,
PRESENT REALITY

I -AREAS IN WHICH CHILDREN ARE EMPLOYED

1. Bangle factories in UP employ children of tender age on meager money.They are required to
work for eight hours at night and in most deplorable conditions of temperature ie 40°C —45° C.

2. The firework and match factories in sivikasi in Tamil Nadu employ chidren without any
provision for medical aid and health.

3. The carpet making factories in Rajasthan, Mirzapur and Jammu and Kashmir employ children
of tender age without any provision of their health and well being.

4. The slate industry in employ children where they suffer from serious injuries and often are the
victim of tuberculosis and silicosis resulting in pre-mature deaths.

5. Cotton seed factories in A.P. girls between 7 — 14 years are toiling 14 -16 years.

6. In mining industry in Bellary district Karnataka child labourers are employed for stone cutting
and in the urban and there are high employments of children in the zari and embroidery industry.

The stories go on and on....In 2000 the ILO (International Labour Organization) estimated 55 million
children had been forced in labour in Asia among which are from India.

Child bonded labourers in India is mostly in the agricultural sector but in recent times they are
employed in various sectors such as beedi rolling ,brick kilns , constructions , fireworks, matches
factories ,leather, quarries, silk, synthetic, gems, commercial ,sexual exploitation etc. Apart from
these the plight of the children employed in unorganized sector as domestic servants, hotel bearers,
and canteen boys etc.

11 EXPLOTATION OF WOMEN AND YOUNG GIRLS Exploitation of women had been a
cause of major concern in our country from time immemorial ‘dowry death’ are still common in some
parts of the country. Statistics show ‘dowry death’ is tremendously in the country .The Times of India
mentioned that one woman dies every hour due to dowry related reason on an average in the country ,
which has seen a steady rise in such cases. In spite of all the stringent laws and campaigns against
dowry, statistics on dowry related deaths in the country during past 12 years i.e. from 2003 have

increased manifolds. Young girls of tender age are lured into immortality and find lodgment in places
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where their body and soul are exploited. The main cause is utter poverty and unemployment. Even in
many case the family, the parents are forcing these tender age girls into prostitution. Infants are given
on rents to the beggars. The kidnapped children are physically tortured and put into begging. There is
a big mafia behind such acts . Abandonment of the early female infants is also in many parts of the
country. Torture in the police investigation and detection of crimes are reported from different parts of
the country. Third degree method to extract confession extends to rape of women in the custody and
custodial death.

SURVEY OF INTERNATIONAL LABOUR ORGANISATIONON CHILD LABOURERS:
According to The International Labour Organization (ILO) one in every four children in India work
for six to seven days in a week for a handful of money which must be handed to their parents.

Most of the child labourers who are under age of 15 work more than nine hours in a day. Most of
these children are put to work field or under slave like conditions in mines, match or weaving
factories. The other work merely for survival or survival of their families. They are street vendors
,jtrash collectors, rag pickers, house hold servants, shoe shiners, bearers ,servant s in hotels ,in
platforms ,automobiles workshops etc . The ILO survey further focuses that girls work more than the
boys although much of them work may be household or unpaid work. The survey again mentioned
essential to maintain the economic level of the household.

HUMAN RIGHTS INEVTABLE FOR PEACE: Thje preamble to the constitution of UNESCO
declares that ‘since wars begin in the minds of men. It is in the minds of men that the defence of peace
must be constructed. It focuses on human right education as a means of creating peace and harmo ny
in the society. Peace can be best said as absence of conflict and presence of equality and harmony in
the society. Both human rights and peace contribute to the protection and promotion of well being in
society. Together they function to empower the population and enable the national institutions to
implement their obligations and uphold the rule of law

What Are Human Rights?

Human rights are the rights a person has

simply because he or she is a human being.

Human rights are held by all persons equally, universally, and forever.

Human rights are inalienable: you cannot lose these rights any more than you can cease being a
human being.

Human rights are indivisible: you cannot be denied a right because it is "less important”" or "non-
essential.” Human rights are interdependent: all human rights are part of a complementary
framework. For example, your ability to participate in your government is directly affected by your
right to express yourself, to get an education, and even to obtain the necessities of life. Another
definition for human rights is those basic standards without which people cannot live in dignity. To
violate someone’s human rights is to treat that person as though she or he were not a human being. To

advocate human rights is to demand that the human dignity of all people be respected. In claiming
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these human rights, everyone also accepts the responsibility not to infringe on the rights of others and
to support those whose rights are abused or denied.

Human Rights as Inspiration and Empowerment: Human rights are both inspirational and
practical. Human rights principles hold up the vision of a free, just, and peaceful world and set
minimum standards for how individuals and institutions everywhere should treat people. Human
rights also empower people with a framework for action when those minimum standards are not met,
for people still have human rights even if the laws or those in power do not recognize or protect them.
We experience our human rights every day in the United States when we worship according to our
belief, or choose not to worship at all; when we debate and criticize government policies; when we
join a trade union; when we travel to other parts of the country or overseas. Although we usually take
these actions for granted, people both here and in other countries do not enjoy all these liberties
equally. Human rights violations also occur everyday in this country when a parent abuses a child,
when a family is homeless, when a school provides inadequate education, when women are paid less
than men, or when one person steals from another.

Source: Adapted from Pam Costain, "Moving the Agenda Forward," Connection to the Americas 14.8
(October 1997): 4

Aims and Objectives: The principal aims of education for human rights are:

to strengthen respect for human rights and fundamental freedom;

to develop fully the human personality and the sense of its dignity;

to develop attitudes and behaviour to promote respect for the rights of others;

to ensure genuine gender equality and equal opportunities for women in all spheres;

to promote understanding and tolerance among diverse national, ethnic, religious, linguistic and other
groups; to empower people to participate actively in the life of a free society; - to promote
democracy, development, social justice, communal harmony, solidarity and friendship among nations;
, To create a culture of peace based upon universal values of human rights, international
understanding, tolerance and non-violence. .

Contents of Education for Human Rights: Education for human rights, should be aimed at full
enjoyment of human rights and fundamental freedoms and for that purpose have regards to the
following: - All human rights are universal, indivisible, interrelated and interdependent, and all are
essential for the full development of human personality; -

While regional and national particularities are to be borne in mind, it is the duty of States, regardless
of their political, civil, economic and cultural systems, to promote and protect all human rights and
fundamental freedoms; - Universal respect for, and observance of, human rights and fundamental
freedoms contribute to stability, security and well-being, necessary for socio-economic development;
- Human rights, democracy, peace and development are interdependent and mutually reinforcing; -
Rights of women and girl-child are an inalienable, integral and indivisible part of universal human

rights; Human rights education should be aimed at the full and equal participation of women in
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political, civil, economic, social and cultural life. Awareness towards prevention of gender- 3 based -
violence, sexual harassment and exploitation should be a component of education programmes; -
Promotion and protection of the rights of the child is a priority and requires dissemination of
knowledge of relevant standards. Special efforts are needed to eradicate child labour, child
prostitution, and child pornography; - Special attention should be paid to the rights of persons
belonging to various vulnerable groups - national or ethnic, religious and linguistic minorities,
indigenous people, refugees and internally displaced persons, migrant workers, persons with
HIV/AIDS and other health problems, disabled, and elderly; - Special attention should be also given
to the mobilization of the public opinion against major threats and challenges to human rights:
terrorism, organized crime, corruption, trafficking of human beings for exploitative purposes, drug
trafficking, violence etc. Education for human rights should be multidisciplinary.

EDUCATION -THE SILVER LINE: Arbindo Gosh stresses on the theory of evolution. According
to him what is involved can alone evolve and evolution is a continuous process. And so, the human
race is still in the process of evolution and the process continues until all humans become super
human. According to the educationist John Dewey “Education is a continuous process of construction
and reconstruction of ones life experiences.” Thus education is also a process of evolution for making
human to super human. The super humans who are spiritually firm, emotionally strong, mentally alert,
intellectually updated, and aesthetically balanced. Thus education can be the best alternative to
inculcate the values of humanity ,dignity and solidarity. It can be one of the best effective instruments
of social change and social equilibrium in all its dimensions. It is universally accepted that education
is the best source of social mobility, equality and empowerment and so dedicated and socially active
teachers can teach in simple ways which may help in the national integration and awareness of their
rights . Teachers should ignite the minds of students so that the children may be the torch bearers of
human equality for a better society. Teachers should be messengers for propagating the idea of social
equality ,justice and human rights.

IN ELEMENTARY LEVEL OF SCHOOLING: The major subject areas relevant to human rights
at the lower-primary stage are social studies, environmental studies, and languages.

Human rights issues should be integrated into environmental studies, starting with the child's
immediate environment and gradually taking the child to the study of the district, state, country, and
the world.

Narratives and biographies of men and women from the history of India and of the world, India's
freedom struggle, and certain aspects of the Indian Constitution should be included in this course.

The language curriculum should focus on the development of compassion, tolerance, and sympathy,
through stories and poems.

Environmental studies dealing with family, neighborhood, relations, food, clothing, shelter, religious

festivals, and national heroes expand the knowledge of and respect for diversity and human equality.
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Children also develop an understanding of independent India as it evolved during the freedom
struggle. Learning about the nation's goals and the main features of the Constitution--fundamental
rights, directive principles of State policy, and fundamental duties, as well as secularism and
democracy--may help promote human rights

IN THE UPPER —PRIMARY STAGE: The major subject areas relevant to human rights education
are social studies, science, and languages.

History courses deal mainly with Indian history and, in general, with the history of world civilization,
stressing an understanding and appreciation of India's cultural heritage and composite nature, its
richness and variety. They focus on understanding diversity and consideration for other's rights.

The human rights dimension lies in providing a critical understanding of Indian society through the
ages, with focus on the position of women and the inequalities created by the caste system.

Children should be made aware of legislative reforms and the role of international organizations in
uplifting women and children.

The course in geography helps children develop an appreciation for different ways of living,
interdependence, and sharing of common values by diverse cultures.

Civics helps promote values of democracy, secularism, socialism, and national integration. It also
includes the study of issues relating the environment, arms race, and human right

. Children develop a perspective of these problems in an international context. It is possible to
introduce the student to a more comprehensive view of the concept of human rights and the
interconnection between the ideals of secularism and democracy.

The thematic and ideational content in language help to promote awareness of human rights,
international understanding, and related issues of global significance. The subject of language
similarly lays the foundation for an appreciation of the underlying humanistic values conveyed
through folk tales, legends, poems, essays, and dramas.

Science is an undiversified subject. Stress is on inculcating a national outlook and thereby helping to
combat obscurantism and prejudice based on narrow consideration of caste, sex, or religion. It should
emphasize promoting understanding of the processes and problem areas related to agriculture, health
and nutrition, environmental protection, energy, material resources, and, more important, developing a
scientific attitude.

IN SECONDARY SCHOOL STAGE: Secondary schools offer a much wider and varied range of
opportunities to teach human rights and to practice and observe rights and duties.

A literature course should be included to study the rights of children and young people. Literature
and language classes can be used to promote cultural exchanges with schools in other countries as
well as to promote social relations, peace, freedom, and justice.

At this stage, "the global perspective" and "major concerns" are integrated into the social sciences.
Human rights can be taught in the context and understanding of the following:

"small" society--family life, school, and community;
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the "big" society--community, country, and State;

forms of government--democratic, dictatorship, parliamentary;

the United Nations;

the world today--East-West problems, armaments, events, and personalities in international affairs;
the world around us--studies of individual countries;

the family and society--economic, political, and cultural interdependence; and

religion and philosophy of life--What do we believe in? Analysis of different religions, traditional
beliefs, and practices.

History allows the study of human rights as it covers topics such as the growth of democracy,
development of trade unions, social reforms, and independence movements. The Industrial
Revolution, and its impact on countries outside Europe, might be linked with the study of the
International Labour Organization and its efforts to ensure just and equitable conditions for all
workers, and to abolish child labor and other abuses of human dignity. It also introduces the students
to some of the significant declarations on human rights, from the American Declaration of
Independence to the Universal Declaration of Human Rights.

Geography stresses environmental and pollution issues and the study of international ecological
problems.

Civics focuses on Indian democracy, including topics such as the individual and society, democratic
citizenship, the Constitution, the judiciary, democracy, foreign policy, the UN, world problems
(human rights, disarmament, new international order, etc.).

Economics focuses mainly on the study of the Indian economy--economic development and social
justice--by covering content areas such as the rights of consumers, and consumer protection.

Science stresses the development of scientific temper; cultivation of social, ethi-cal, and social values;
and the possible misuse of science. Biology can explore the scientific bases for human rights and
social prejudice. Science can also include teaching of health, diseases, and the contribution of the
World Health Organization.

Mathematics can teach the skills related to elementary statistics and graphing, which may be used to
interpret data on food and population, agriculture and industrial outputs, expenditure on armaments
and on education, and other topics that have a bearing on basic human rights. Natural science and
mathematics also reflect the modern scientific and technological work that may either benefit
humankind or work to its detriment.

Teaching Human Rights through Co-curricular Activities

Human rights education goes beyond subject teaching to organization of other activities and should be
considered as an integral part of the whole education process.Activities that promote cooperation and
group living can include human rights content. Teachers can involve elementary-school children in
creative tasks such as paper cutting, drawing, collage, and work related to science, environmental

studies, and social studies. Exhibitions, displays, and debates on human rights issues should be
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considered as core elements of human rights education. The activities themselves lead to an
understanding of human rights as the children learn to cooperate and respect eachother.

Theatre and literacy activities should be part of human rights education. Role play is an important
strategy for inculcating values in children. Even the study of major literary and artistic works may
promote human rights education, internationalunderstanding,andpeace.
Conclusion: Over the last five decades, the process of internationalization and globalization of the
concept of human rights has generated the movement "All Human Rights for All." Mere declaration
and formulation of rights will not be of much use unless there is proper machinery for enforcement
.The only possible path is the entry point of schooling. The children should be made aware that the
low socio-economic status is not compromised by by exploitation of any kind. It should be positively
transmitted to them that their poverty and ignorance to the technically and electronic field is no way a
matter of exploitation.

In a complex country such as India, violations of human rights at all levels necessitate human rights
education at all school levels in general and teacher education in particular. Hence, human rights
education should find its rightful place in the school curriculum, teacher training courses--pre- and in-
service, textbooks, supplementary reading materials, educational policies, and school administration.
Human rights education must exert its influence from early childhood education onward and through
a broad range of disciplines to build a human rights culture. Hence, greater commitment from all
sectors and preparation of a sound, realistic plan of action can help us achieve human rights education
for all and transform the human rights movement into a mass movement to achieve a better social
order and peaceful coexistence. Indeed, this is one of the greatest challenges in the 21st century. It is
the prime duty of all stakeholders of the education system to protect the humane values And eradicate
the social evils so that the next generation will have better opportunities for excellence, growth and
development
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EDUCATION FOR HUMAN RIGHTS AND PEACE
Ms.Shagufta Baig, Asst.Prof.Christ College Bhopal
Abstract

Human rights are the foundation of all the rights. It is for human because of being a human being not at all
based on any discrimination. It is the soul of the constitutions of any countries. The other one is that everybody
has a right to live happily and peacefully. Living with pride and dignity is only possible when one knows its
importance and it is only possible with the tool of education. This article focuses on the general understanding
about human rights and peace and the significance of education to promote and protect these rights. Education
as it is not only important for the livelihood or source of earning but much more. Here the focus is hoe
education helos in maintaining the dignity of a human being and how it allows living with peace and harmony.
INTRODUCTION

Human Rights: Being human what rights one has are human rights, by birth. Human rights are
possessed by a person irrespective of his nationality, religion, caste, colour, gender, language or any
other status. It is possessed by every one equally, universally and forever. Human rights are not taken
away from us or we do not give to other. Human rights are not transferred generation to generation or
these rights are not hereditary. These rights are held by birth. These rights are neither divided nor
separated, even one cannot deny or taken as less essential. There is an interdependency between the
rights as each one depends on other like ones right to get education gives the right to opt the best
career option and lay a successful life. Human rights are the rights that every one possess because of
being human, these right cannot be created or withheld by the government, Universal Declaration of
Human rights in 1948 includes cultural, economic, political rights, right to live peacefully, liberty,
education, equality before law, right of association, belief, freespeech, information, right to follow any
religion and nationality. The formation of constitutions of many countries are given base by the
human rights, it serves as the standard of concern of the people. Promotion of these rights is not

bounded by any country. These rights were defined first by the Scottish philosopher John Locke

(1632-1704) as absolute moral claims or entitlements to life, liberty and property.The best-known
expression of human rights is in the Virginia Declaration of Rights in 1776 which proclaims that
"All men are by nature equally free and independent and have certain inherent rights of which when

they enter a state of society, they cannot, by any compact, deprive or divest their posterity." These are

also called as fundamental rights. Lay definition of human rights is the basic standards without which
people cannot live is dignity. To violate someone’s human rights is to treat that person as though she
or he were not a human being. To advocate human rights is to demand that the human dignity of all
people be respected. In claiming these human rights, everyone also accepts the responsibility not to
infringe on the rights of others and to support those whose rights are abused or denied.

Peace: Peace is a period of harmony between different social groups that is characterized by lack of

violence or conflict behaviors, and the freedom from fear of violence. The absence of hostility and
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retribution is peace. Non-violence and peace are the basic human rights, it is deeply rooted in human
rights. Peace is a broader concept with practical and spiritual connotations. It is a state of mind, inner
calm and end of conflict. Peace is the absence of conflict or violence and the presence of states of
mind and of society such as harmony, accord, security and understanding. Lay definition of peace is a
state of quiet or tranquility, freedom from disturbance or agitation and calm response. Peace is the
state of being free form any kind of human conflict and violence. All the activities of the country run
smoothly in the situation of peace. Peace in the country is the sign of development and prosperity.
Human rights are not violated. People can walk freely from one place to another without having any
fear in their mind. They can do their business without any obstruction. People respect each other
rights. They are also committed to fulfil their duty toward their society. Rule and order is respect by
all. People can raise their living standard by working hard. Peace brings happiness among people.
They are involved in development activities. Peace helps to promotes human rights, democratic norms
and value. Peace helps to create the feeling of love, trust, tolerance, and brotherhood among people.
Development process can’t go ahead without peace and harmony.

Education for human rights and peace: Education is a tool for maintaining the human rights and
getting people aware about its importance in their daily life. It is a tool used to eradicating the
violations of human rights. An educated person can understand the importance of his rights and the
way to protect it. According to Kofi Annan, the former Secretary General of United Nations “without
education, we can see beyond ourselves and our narrow surroundings to the reality of global
interdependence. Without education, we cannot realize how people of other races and religions share
the same dreams, the same hopes. Without education, we cannot recognize the universality of human
aims and aspirations.” It is important to make each and every people educated not in order to make
them aware and capable of earning but also recognize their rights towards themselves and each other.
An educated person only can stand for its right. Education empowers the individual to both recognize
human rights abuses and to commit to their preventio. Thus, a core part of education is the
strengthening of respect for human rights. It is now a global responsible of every person and the
government to promote education and hence promote human rights. Education is a key tool in fighting
with poverty, in promoting peace, social justice, human rights, democracy, cultural diversity and
environmental awareness. Education for peace implies an active concept of peace through values, life
skills and knowledge in a spirit of equality, respect, empathy, understanding and mutual appreciation
among individuals, groups and nations. Each year from 1966, UNESCO (United Nations scientific,
educational and cultural organization) celebrates International Literacy Day on 8 September in order
to promote awareness about human rights and maintaining peace among people. There is a strong
relationship between literacy and peace. Literacy ensures development, peace and democracy. It is
vital to amalgamate literacy with peace-building processes in order to promote harmony among
different sects of a society. Literacy provides youth and adults basic skills they need to live with

harmony in a society and protect their rights. No doubt, lack of education propagates psycho-fanatic
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society and limits the economic opportunities of youth. Illiteracy is an exacerbating factor in
promoting extremism, fanaticism, rigidity and terrorism. Education is the key to uniting nations,
bringing human beings closely together. In many parts of the world, civil society suffers because of
situations of violent conflicts and war. It is important to recognise the crucial role of education in
contributing to building a culture of peace and condemning instances in which education is
undermined in order to attack democracy and tolerance.Education is essential for building a culture of
peace . The United Nations has called on every country to ‘ensure that children, from an early age,
benefit from education to enable them to resolve any dispute peacefully and in a spirit of respect for
human dignity and of tolerance’.There are numerous efforts have been taken to prevent conflicts
which destroys the peace and harmony in the society. Significant work has been done in the
promotion of peace. The escalation of conflict is rooted in diversity in terms of economic, culture,
politics, nationality, religion and gender. There is a tendency of human not to tolerate the views and
actions of other groups due to this diversity. It leads the conflict and as a result violation of rights and
peace. The solution of this is only education. By educating people we can foster the promotion of
tolerance

Conclusion: Education has a significant role in promoting human rights and peace, it also enables
people to protect their rights and live in peace.Education plays a vital role to stop violation against
human rights. In todays context it is only education which make people aware, alert and active in this
regard. Government should make such educational policies so that each and every one get education
easily and continuously. Everyone can understand their own rights through education. After
independence still our country is struggling in the field of education. Conditions are worse in rural
areas where girls especially leave schools due to non availability of high schools or unfavourable
conditions like not proper conveyance , bad weather situations. Education should be imparted to
each and everyone so that they understand the importance of living peacefully and human rights.
Equality should be the primary concern and parents should be concerning with their children, respect
for the views of their child. But it is only possible if they understand the importance of education and
they realise the protection of their rights are only possible by education. To make education easy is
the use and availability of ones own mother language. People then realise that the knowledge of
human rights and importance of peace and harmony can make them more prompt about their values
and ways to use them in their day to day life. The values of cultural diversity and social diversity
should be inculcated as a basic teaching. For integration of human rights and peace, the relevant
subjects at the primary stage are languages & environmental studies. Stories, poems and songs
concerning human rights values and peace should be selected. No doubt education imparts gender
equality, respect for human dignity and rights.
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WORLD HERITAGE AND PEACE THROUGH CLASSROOM TEACHING

Mrs. Rony Joy, Assistant Professor Christ College, Bhopal

"My parents are the entire world for me and circumbulation around them means I have completed the
revolution around the earth", Said Lord Ganesh when he had to prove himself right against his elder
brother Kartikeya. When we think about World heritage and its promotion as Indians we need to refer
our Vedas and Shatras — the resources of knowledge. The Veda further says, being impressed by the
gesture of Lord Ganesh his parents Lord Shiva and Goddess Parvati blessed him and gave him two
wives — Buddi (Wisdom) and Sidhi (Success) and hence had a very happy and peaceful life.

This clearly narrates that when we talk about the word heritage and peace, it all begins at home. As
for the children parents are the whole world, the educators need to remind themselves that each child
in their class is someone's whole world. How important is every member of a family who dwells in
closed walls to make a home.The formation of a child in the mother's womb is like a germination of a
seed and a growth of a seedling. If the essential conditions are good, the growth and the fruit will be
proper. Hence a mother's food for thought and the body should be nutritive. Only then the individual
form will be useful one for the society. Teachers play a major role in moulding an individual and
forming a concert pathway for the World peace. The lessons on World heritage and peace cannot be
confined to classroom, it has to have a more wider outlook. The curriculum at all level should have
enough flexibility to incorporate activities that could enhance World heritage and peace. With the
progress and development in the field of technology the world is at our doorstep, on our fingertips.
Teachers need to update themselves videos related to culture, food, attire, environment etc. of various
countries around the world can be screened in the classrooms. According to the age level media can
be selected. These media can inculcate love for the world as a whole and in turn will develop strong
bond and maintain peace. We will be successful in creating a generation who will adore the whole
world as their parents, each one will be blessed with wisdom and success. Educating people on World
heritage will be a mere question of past. Everything good and valuable will be inherited as a process

of natural selection.
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HUMAN RIGHTS EDUCATION ESSENTIAL FOR PEACE EDUCATION
Dr. (Mrs.) Archana Agrawal, Asst. Proff. Takshshila College, Bhopal
Abstract

Peace education is an essential component of quality basic education. This paper defines peace
education as the process of promoting the knowledge, skills, attitudes and values needed to bring
about behaviour changes that will enable children, youth and adults to prevent conflict and violence,
both overt and structural; to resolve conflict peacefully, and to create the conditions conducive to
peace, whether at an intrapersonal, interpersonal, intergroup, national or international level. In this
paper, issues pertaining to peace education are considered from the perspective of the Convention on
the Rights of the Child Declaration on Education for All. The relationship between peace education
and other educational initiatives (children’s rights/human rights education, education for
development, gender training, global education, life skills education, landmine awareness, and
psychosocial rehabilitation) is examined. The aims of peace education as they appear in programmes
around the world are then summarized, followed by a brief survey of the types of approaches that
have been used in a variety of educational environments. A number of ‘windows of opportunity’ for
peace education are described. A rationale for the use of interactive, learner centred methods in
peace education is presented, along with elements of effective peace education programmes selected
from current research. The paper concludes with an overview of relationship between peace
education human rights education, education for development, gender training, global education, life
skills education.

Introduction Peace education, a worldwide movement, is a diverse and continually changing field,
responding to developments in world society and, to some extent, to the advancing knowledge and
insights of peace research. As practiced in elementary and secondary schools and presented in the
university programs that prepare classroom teachers, peace education goes by various names: conflict
resolution, multicultural education, development education, world order studies, and more recently,
environmental education. Each of these approaches responds to a particular set of problems that have
been perceived as the causes of social injustice, conflict and war. Each could also be classified as
preventive education "as it seeks to prevent the occurrence of the problems which inspire it." More
importantly each is conceived as education for peace, and thus acknowledges that it is intended to be a
means to the realization of a set of social values. Although each relates to peace in the sense of social
cohesion and the avoidance of the form of violence to which it responds, none of them displays the
elements of prescription and holism so essential to understanding the increasingly conflictual
interdependent, planetary social system from which peace is to be wrought from. Each is primarily
responsive, particularistic and problem focused.

Children’s rights/human rights education “UNICEF is committed to ensuring access to basic

education of good quality—where children can acquire the 3 essential learning tools needed to gain
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the knowledge, skills, values and attitudes critical to their own lives, the well-being of their families
and their constructive participation in society.” (UNICEF 1999, E/ICEF/1999/14). Peace education,
then, is best thought of not as a distinct ‘subject’ in the curriculum, nor as an initiative separate from
basic education, but as process to be mainstreamed into all quality educational experiences (although
the actual approach used to introduce peace education will be determined by local circumstances).
The term ‘education’ in this context refers to any process — whether in schools, or in informal or non-
formal educational contexts — that develops in children or adults the knowledge, skills, attitudes and
values leading to behaviour change.

Education for Development Education for Development is the term used in UNICEF to describe an
approach to teaching and learning which builds a commitment to global solidarity, peace, acceptance
of differences, social justice and environmental awareness in young people (Fountain, 1995). Its aim
is to empower children and youth to participate in bringing about constructive change, both locally
and globally. Five basic concepts of Education for Development are interdependence, images and
perceptions, social justice, conflict and conflict resolution, and change and the future. These concepts
are approached as interdisciplinary perspectives that can be incorporated into the teaching of a wide
range of subject matter, rather than as specific subjects in themselves. Interactive, participatory,
cooperatively-structured teaching methods are as important as the content of Education for
Development. These methods allow learners to better grasp complex concepts build problem solving
abilities and develop social skills. These approaches have been used in both formal and non-formal
educational activities, and provide a human development-oriented framework for educating about
peace and social justice issues.

Peace Skills: It is expected that students will develop the skills (and attitudes) necessary to be
proactive and effective peacemakers. These can be summarised under three heads:

1. Thinking Skills: The ability to distinguish between fact, opinion, and belief; to recognise bias and
prejudice; to 30 identify issues and problems as well as the assumptions in an argument; and to reason
correctly. Creative Thinking is to seek novel solutions and answers; to think laterally and approach
problems from multiple perspectives. Dialectical Thinking is thinking about more than one point of
view; understanding both points of view; being able to construct an argument from either point of
view based on knowledge of the other.

2. Communication Skills Presentation: To be able to clearly and coherently explain ideas. Active
Listening is to listen carefully, understand, and acknowledge the views of others. Negotiations to
recognise the role and limitations of compromise as a tool for the cessation of conflict; to carry on a
productive dialogue towards the resolution of a dispute. Non-Verbal Communication is recognising
the meaning and significance of body language.

3. Personal Skills Cooperation: To work effectively with others towards a common goal.
Adaptability: To be willing to change opinions in the light of evidence and reason. Self-Discipline:

The ability to conduct oneself appropriately and manage time effectively. Responsibility: The ability

CHOUHAN COLLEGE OF EDUCATON, BHOPAL, M. P. Page 59



NATIONAL SEMINAR ON EDUCATION FOR HUMAN RIGHTS & PEACE ISBN 978-1-329-58060-2

to take on and complete tasks in an appropriate manner; being willing to assume a share of the
responsibility. Respect: Listening sensitively to others; making decisions based on fairness and
equality; recognising those others’ beliefs, views, and ideas may differ from one’s own.

Conclusion Analyzing these forms of violence as violations of particular human rights standards
provides a constructive alternative to presenting them as abstract concepts as is often the case in peace
education. It is for just such reasons that some educators teaching in the fields of conflict resolution,
multiculturalism, development education, and world order studies and a limited number of
environmental educators are now integrating human rights issues and standards into their curricula as
subject matter content, as perspectives for the development of critical capacities, and as areas for
experiential learning. To each of these forms of peace education, human right brings not only the
element of concrete experience and observable social conditions but also a much needed normative
and prescriptive dimension. It will be contended below that each and all approaches to peace
education can make a significant contribution to the clarification of this confusion and to the
development of judgement making capacities through the integration of human rights content and
perspectives.
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ROLE OF NGO FOR PROMOTING HUMAN RIGHTS
Mrs. Divya Trivedi, (Research Scholar, BU Bhopal)

Abstract
This article describe for primary pathway for exercise of NGO power through and against states,
international organism, corporation and each other only by situation NGO power relative to states
and non-states entities does the breath and novelty of NGO participation in today’s global decision-
making come in to full relieving this article concludes by addressing the question of NGO,
accountability, suggesting that institutionalization of NGO power.
Human Right and NGO: Human rights as the ‘Rights relating to life, liberty, equality, and dignity of
individuals guaranteed by the constitution or embodied in international covenants and enforceable by
the courts in India. The term non-governmental or, more accurately non-profit is normally used to
cover the range of organizations which go to make up civil society. Such organizations are
characterized, in general, by having as the purpose of their existence something other than financial
profit. However, this leaves a huge multitude of reasons for existence and a wide variety of
enterprises and activities. NGOs range from small pressure groups on, for example, specific
environmental concerns or specific human rights violations, through educational charities, women's
refuges, cultural associations, religious organizations, legal foundations, humanitarian assistance
programs.
Role of NGO: The world conference on human right was held in Vienna in Austria in 1993, with
objective “to review and assess the progress made in the field of human right”. The resolution no 38
of the declaration stated —the world conference on human right recognizes the important role of Non
Government Organization in the promotion of all human right and in humanitarian. NGOs play a
pivotal, role in many fields, such as in prevention of HIV/AIDS, to educate to teach and train
vulnerable groups, child care, child exploitation, child labor, bonded labor, in sex tourism, and
providing counseling in number of matters including domestic disputes, subject relating to rights of
women and children and so on.
Role of NGO at International level in protecting human right: At the international level, the
status of human rights is watched by many NGOs. Amnesty International is one such organization.
This Organization is dedicated to publicizing violation of human rights, especially freedom of speech
and religion and right of political dissent. It also works for the release of political prisoners and, when
necessary, for the relief of their families. For its commendable services in the field of human rights,
Amnesty International was awarded the Nobel Prize for peace in 1977.
International NGOs : It is an Australian non-government organization active since 1979,
established to forge international labour movement links in the Asia-Pacific region. AAWL supports

union, human, indigenous and women’s rights, promoting solidarity between unions and advocating
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for improvements in corporate citizenship in the region. Its office is in the Victorian Trades Hall
Council building, Melbourne. AAWL has conducted solidarity exchanges and study tours in many
countries including South Korea, China, India, Nepal, Sri Lanka, Malaysia, Thailand, Vietnam,
Philippines, Papua New Guinea, and Japan.

Role of NGO at national level in protecting human right : - NGO’s having played the role of
development factor has been crucial as service providers. In the development sector, many NGO’s
have moved ahead or gap filling initiatives to capacity building activities. Some example as follow:
SulabhMovement,Child Relief and You (CRY),Campaign Against Child Labor (CACL): The
campaign against child labor is a joint initiative of Youth for Voluntary Action (YUVA), The
Campaign is currently supported by ILO and is actively working for progressive eradication of child
labor through provision of education, organization of awareness programme, promotion of legislative
changes and rescuing children in bondage or victims of abuse.Organisations like Saheli and Chetna
are actively involved in the protection of Women’s Rights. They provide free legal aid to women to
fight for their rights against gender bias and discrimination. Butterflies are an NGO with a
programme for street and working children. It was started in 1988 and its activities include non-
formal education, saving schemes for children, vocational training, holding Bal Sabah’s, and creating
awareness for children’s rights, Bal Mazdoor Union, networking with other NGOs and research and
documentation. The researcher is going to look in to some important national level NGOs in India.
Ramakrishna Mission Home of Service, People’sUnionforCivil Liberties,
People’sUnionforDemocraticRights, Child RightsandYou, BandhuaMukti Morcha.The list of
NGOs is by no means exhaustive. There are many other organizations working for the cause of human
rights.

Conclusion:-_NGOs have played an important role in the protection of human rights. They cannot
succeed in their role unless there is help from the judiciary. The NGOs help the victim of human right
violation by providing them assistance and advice. The NGOs have filed cases, writ petitions and
public interest litigation on behalf of victims and public at large for protection of human rights. The
NGOs have fought against the system of bonded labour, fake encounters by police, protection of
women children’s rights, custodial violence and custodial death, prevention of torture and other in
human practices. The judiciary has passed appropriate order and given compensation to the victims on
a petition by the NGOs. The NHRC encourages NGOs in the of human rights. The NGOs also take up
cases of violation to the NHRC and state human rights commissions

Contribution of NGOs towards the development of Human Rights

* They mobilize public opinion.

* They contribute a lot to the society.

* They pressurize the government on certain issues, such as protection of prisoners rights, torture etc.
* They approach the judiciary on behalf of poor people who otherwise have no access to justice.

* They ask for submission of certain reports.
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* The play a special role especially in the developing countries for the development of human rights.
Suggestions

* NGOs need to expand their programmes, campaigns, skits from yearly or bi-yearly to monthly.
Frequent programmes increase the awareness of human rights even more than yearly.
* NGOs also need to get more aid both from foreign and within India which will be useful to carry out
their cause.

* NGOs must have clear goals and priorities, they should define what they are trying to achieve as
clearly as possible. They should think strategically and assess how short term goals fit in with long
term ones.

* NGOs must have a clear written work plan for both individual and staff activities. Plan reminds
people of what the goals are, it helps keep things on track and with major projects or campaigns it

helps people see where they fit into big picture.
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HUMAN RIGHTS EDUCATION IN INDIAN SCHOOLS: CURRICULUM
DEVELOPMENT
Prof. (Dr) Prasanjeet Kumar & Dr. Radhika Bansal

Abstract

The contemporary conception of human rights has historical roots. Rousseau, Socrates, and Plato in
the West, and Manu, Vyasadeva, Gandhi, Aurobindo, and others in India have enunciated principles
of human rights. It is universally accepted that education is the best source of social mobility,
equality, and empowerment, both at the individual and collective levels. Further, it is considered as a
precondition for a healthy democratic society. It is thus important that education include the study of
peace, human rights, and democracy as essential to society's development. The reports of various
Education Commissions and the statement of educational policy have articulated the importance of
the right to education and education in human rights as part of the effort to reform and develop
education. Schooling provides not only basic education but also, under the best circumstances, aids a
child to explore the world and express ideas. The school can help establish an intellectual basis for
teaching the historical development of human rights and their contemporary significance. This
knowledge should ultimately extend beyond the pupils' immediate environment and culture. Human
rights should be presented in the context of a society's moral and social traditions. The school is not
Just for transmitting a national ideology and a common historical memory through the curriculum.
Hence, greater commitment from all sectors and preparation of a sound, realistic plan of action can
help us achieve human rights education for all and transform the human rights movement into a mass
movement to achieve a better social order and peaceful coexistence. Indeed, this is one of the greatest
challenges in the 21st century.

INTRODUCTION: Human rights are the result of humanity's increasing and persistent demand for
dignity, respect, justice, protection and freedom--all needed for a decent human existence.
The contemporary conception of human rights has historical roots. Rousseau, Socrates, and Plato in
the West, and Manu, Vyasadeva, Gandhi, Aurobindo, and others in India have enunciated principles
of human rights. Important milestones in the struggle for human rights are the struggle between the
British crown and Parliament, the French revolution, the struggle for American independence, the
Russian revolution, and the adoption of the Universal Declaration of Human Rights by the United
Nations on 10 December 1948. The Declaration symbolized the beginning of the international human
rights movement. In 1959, children's rights to life, education, health, protection, and development
were proclaimed in the Declaration of the Rights of the Child. The Universal Declaration of Human
Rights embodies a set of guarantees enabling one not just to live but to live with dignity; to develop
fully and use one's human qualities, intelligence, talents, and conscience; and to satisfy one's physical,

mental, social, and spiritual needs. In other words, it asserts one's right to be human. The first
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sentence of the Declaration states that respect for human rights is the "foundation of freedom, justice
and peace in the world." The Declaration has influenced the constitutions and legal systems of various
countries. It was followed by many other declarations issued at the International Congress on Human
Rights (Teheran, 1968), the International Congress on the Teaching of Human Rights (Vienna, 1978)
organized by UNESCO, the Seminar on the Teaching of Human Rights (Geneva, 1988), and the
United Nations World Conference on Human Rights (Vienna, 1993), which recommended the
adoption of the United Nations Decade for Human Rights Education (1995-2004). The past half-
century since the adoption of the UN Charter has been dismal for human rights. Some have called it
catastrophic (Dev 1996). Human rights education is stressed in all human rights documents as "an
essential contribution to the development of a global human rights culture."

Historic Events: It is universally accepted that education is the best source of social mobility,
equality, and empowerment, both at the individual and collective levels. Further, it is considered as a
precondition for a healthy democratic society. It is thus important that education include the study of
peace, human rights, and democracy as essential to society's development. The Declaration states the
following:

Everyone has the right to education. Education shall be free at least at the elementary and
fundamental stages. Elementary education shall be made generally available and higher education
shall be equally accessible to all on the basis of merit. Education shall be directed to the full
development of human personality and to the strengthening of respect for human rights and
fundamental freedoms. It shall promote understanding, tolerance, and friendship among all nations,
racial or religious groups and further the activities for maintenance of peace (Article 26).

The International Covenant on Economic, Social and Cultural Rights (1976) reaffirms and strengthens
these provisions. The 1978 International Congress on the Teaching of Human Rights and the 1993
Vienna conference called upon UN member-states to introduce human rights education at all levels of
education. The World Congress on Human Rights in Delhi, 1990, urged that human rights education
be understood as encompassing formal, non formal, and informal education systems, and also reach
parents and policymakers. It aimed to develop awareness of how to translate human rights into social
and political reality. The 1993 Vienna conference reiterated the urgency of respecting human rights
and fundamental freedoms, and emphasized that human rights education must be treated as essential
to the development of a global human rights culture.

Four paragraphs of the Vienna Declaration and Programme of Action are related to education and
training: 1. The World Conference on Human Rights considers human rights education, training and
public information essential for the promotion and achievement of stable and harmonious relations
among communities and for fostering mutual understanding, tolerance and peace. 2. States should
strive to eradicate illiteracy and should direct education towards the full development of the human
personality and to the strengthening of respect for human rights and fundamental freedoms. The

World Conference on Human Rights calls on all States and institutions to include human rights,
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humanitarian law, democracy and rule of law as subjects in the curricula of all learning institutions in
formal and non-formal settings. 3. Human rights education should include peace, democracy,
development and social justice, as set forth in international and regional human rights instruments, in
order to achieve common understanding and awareness with a view to strengthening universal
commitment to human rights. 4. Taking into account the World Plan of Action on Education for
Human Rights and Democracy, adopted in March 1993 by the International Congress on Education
for Human Rights and Democracy of the United Nations Educational, Scientific and Cultural
Organization, and other human rights instruments, the World Conference on Human Rights
recommends that States develop specific programmes and strategies for ensuring the widest human
rights education and the dissemination of public information, taking particular

Dimensions of Human Rights Education: Human rights education is defined as training,
dissemination, and information efforts aimed at building a universal culture of human rights by
imparting knowledge and skills, and molding attitudes. Human rights education has five dimensions:
1. Strengthening respect for the human personality and its dignity; 2. Fully developing the human
personality and its dignity; 3. Promoting understanding, tolerance, gender equality, and friendship
among all nations, indigenous peoples, and racial, national, ethnic, religious, and linguistic groups;

4. Enabling all persons to participate effectively in a free society; and 5. Furthering the activities of
the United Nations to maintain peace (guidelines for national plans of action for human rights
education-UN-A/52/469/Add.1.)

The Indian Constitution and Human Rights: The Constitution shapes the country's concept of
human rights. The Preamble, Fundamental Rights, Fundamental Duties, and Directive Principles of
the State policy are concrete steps toward the realization of human rights. Whereas basic objectives
have been defined in the Preamble, the protection of human freedom and liberties are emphasized in
Fundamental Rights and Directive Principles of State Policy. The rights of the child have been given
the greatest priority. Since rights and duties are inseparable, Fundamental Duties (Article 51) are also
imperative. These provisions epitomize the collective will and aspiration of all Indians. The following
provisions in Constitution safeguard human rights:

1. Equality before the law (Article 14); 2. Non discrimination on ground of religion, race, caste, sex,
and place of birth (Article 15); 3. Equality of opportunity (Article 16); 4. Freedom of speech,
expression, assembly, association, movement, residence, acquisition, and disposition of property,
practice of any profession, carrying out any occupation, trade, or business (Article 19); 5. Prohibition
of traffic in human beings and forced labor (Article 23); 6. Prohibition of labor in case of children
below 14 years (Article 24); 7. Freedom of religion (Article 25); 8. No provision for religious
instruction in any educational institution wholly maintained out of State funds (Article 28);
9. Conservation of language, scripts, and culture (Article 29 [1]); 10. Right of minorities to administer
educational institutions (Article 30); 11. State guarantee of social order (Article 38 [1], Directive

Principles of State Policy); 12. Adequate means of livelihood, equal pay for equal work for both men
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and women, non-abuse of health of the worker, opportunity for children to develop in a healthy
manner and in conditions of freedom and dignity (Article 39, Directive Principles of State Policy);

13. Right to work, education, and public assistance in specific cases (Article 41, Directive Principles
of State Policy); 14. Provision for free and compulsory education of children up to 14 years of age
(Article 45, Directive Principles of State Policy); and 15. Ensuring education and economic
development of scheduled castes, scheduled tribes, and other weaker sections of society (Article 46,
Directive Principles of State Policy).

Educational Policies and Human Rights: The reports of various Education Commissions and the
statement of educational policy have articulated the importance of the right to education and education
in human rights as part of the effort to reform and develop education. They assign special status in the
national educational system to women, scheduled castes, scheduled tribes, minorities, and the
handicapped, and emphasize values education. They also define the basic components of the core
curriculum, which reflects some important human rights concerns.

The National Curriculum Framework is provided for by the 1986 National Education Policy. It covers
core elements that cut across narrow subject boundaries and is designed to promote values such as
India's common cultural heritage, egalitarianism, democracy, secularism, equality of the sexes,
observance of small-family norms, and inculcation of scientific temper, among other things.

Policies and Actions: Human rights education is significant as an instrument of raising awareness of
human rights. Of the world's school children, about 77% are in primary school, and of these, 68% are
girls. As per the Annual Report of UNICEF (1999), 130 million primary-school-age children in the
developing world are denied the right to basic and quality education; 70 million are girls (40 million
of whom are Indian girls). It is lamentable that in the early 1990s, more than one quarter of the 95
million school children in developing countries did not reach the fifth grade. Most countries failed to
achieve universal access to education by year 2000. Human rights education is not a mere vision. It
will become a way of life. It is necessary if non-formal education is to prepare millions of children to
be good world citizens. A framework to support non-formal human rights education has to be
developed.

Why Human Rights Education in the School Curriculum?: Schooling provides not only basic
education but also, under the best circumstances, aids a child to explore the world and express ideas.
The school can help establish an intellectual basis for teaching the historical development of human
rights and their contemporary significance. This knowledge should ultimately extend beyond the
pupils' immediate environment and culture. Human rights should be presented in the context of a
society's moral and social traditions. The school is not just for transmitting a national ideology and a
common historical memory through the curriculum. On a deeper level, like the political nation, the
school forms a constructed place in which students, like citizens, are treated equally, irrespective of
their background. The concept of the school is like the "concept of citizenship, impersonal and formal.

By understanding the idea of school as a community, citizens will learn to understand and feel

CHOUHAN COLLEGE OF EDUCATON, BHOPAL, M. P. Page 67



NATIONAL SEMINAR ON EDUCATION FOR HUMAN RIGHTS & PEACE ISBN 978-1-329-58060-2

included in the political nation" (Osler and Starkey 1996). The school is a model of good society as
John Dewey (1909) suggested. Schools are places where it is theoretically possible to operate a
community based on social justice and human rights. The climate of a school should encourage open
expression of views and dialogue between students and teachers. The school can work toward
building a closer relationship between itself and the community. Human rights should permeate the
whole school--from its ethos and organization to the content of its curriculum. The first National
Curriculum Framework formulated by the National Council of Educational Research and Training
(NCERT) in 1975 states: "The awakening of social consciousness, the development of democratic
values and of a feeling for social injustice and national integration are extremely important.... All
subjects should be taught in such a manner so as to foster the spirit of scientific humanism." The
National Curriculum Framework for primary and secondary education (NCERT 1988) identifies and
addresses some of these concerns such as promoting values of egalitarianism, democracy, secularism,
equality, removal of social barriers, and creating a sense of common citizenship. It proposes that the
school curriculum reflects some world issues and helps make children become aware of and
appreciate different world cultures. Highlighting the need to strengthen national identity, the National
Curriculum Framework for School Education (NCERT 2000) reaffirms the 10 core components
identified in the National Policy on Education (1986):

The history of India's freedom movement;Constitutional obligations; The content essential to nurture
national identity; India's common cultural heritage; Egalitarianism; Democracy and secularism,;
Equality of the sexes; Protection of the environment; Removal of social barriers; Observance of
small-family norms; and Inculcation of scientific temper. It further emphasizes the need to include the
fundamental duties as laid down in Article 51 A of Part IV A of the Constitution as common core
components of the curriculum: "These core components need to be integrated in school curriculum in
a suitable manner. It is envisaged that they would help in instilling a nationally shared perception and
values and creating an ethos and value system in which a common Indian identity could be
strengthened."

Curriculum Development: Curriculum development includes curriculum planning, formulation of
curriculum policy, implementation, and evaluation. The process of curriculum renewal has to be
continuous to accommodate new developments and changes in various subjects. The curriculum
development exercises should be undertaken as a systematically planned improvement strategy based
on accepted foundational principles. Human rights education should not only be incorporated into the
formal curriculum as a separate subject but also integrated into the entire curriculum, including the
hidden curriculum (i.e., the culture of schooling and teacher training institutions and programs).
Human rights teaching materials should be produced in different forms. There should be no separate
human rights curriculum. Rather, human rights dimensions can be integrated into the existing
curriculum. The heart of human rights education is curriculum development for all stages of school

education. The curriculum should incorporate valuable ideas from the Vienna Declaration--human
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rights, humanitarian law, democracy, rule of law, peace, development, and social justice. We can add
many more to provide local color and to relate human rights with the needs of learners at different
stages. Maybe some of these topics are already in the curriculum, but now the challenge is to make
the topics the main agenda of learning.

Objectives of Human Rights Education: Human rights education aims to do the following:

A. Enhance the knowledge and understanding of human rights. B. Foster attitudes of tolerance,
respect, solidarity, and responsibility. C. Develop awareness of how human rights can be translated
into social and political reality. D. Develop skills for protecting human rights.

The design of the curriculum needs to be built on the philosophical, psychological, and sociological
bases of curriculum planning and development. The school curriculum should work toward the
holistic development of the individual.

Methodology, Approaches, and Strategies: Human rights education can be incorporated into the
school curriculum in several ways: 1) The formal curriculum: Schools may choose to examine their
present curriculums and identify areas where themes and elements of human rights education already
exist. Human rights education is considered the most important part of the core curriculum of good
general education. 2) The informal curriculum: Human rights education can also be promoted through
the extracurricular and co-curricular activities of the school. 3) The hidden curriculum: Human rights
education should also address the far reaching hidden curriculum of the school to create a school
atmosphere that truly reflects respect for human rights. Values, attitudes, knowledge, and patterns of
behavior should be integrated into the students' personal experiences in order to help them view
reality critically.

Context and Approaches to Curriculum Organization: The contexts of and approaches to
incorporating human rights education in the curriculum are the following:

Direct context: This involves including specific topics or subjects that focus on human rights
education into mathematics, science, or history subjects, for example. India has introduced human
rights education at the higher education levels. Recently, the Indira Gandhi National Open University
(IGNOWU)) started a certificate course in human rights education.

Indirect context: This involves the use of all school subjects as vehicles for human rights education.
Some examples are (i) creating "learning units in human rights" in order to integrate the content of
different subjects toward solving a particular problem and (ii) including human rights elements in
every subject.

Implicit context: This involves the creation of a socio-cultural ethos in schools that will develop
students' understanding of human rights.

The question is how to introduce the new curriculums at various levels. It is obvious that one more
subject cannot be added to an already overloaded curriculum, as it would constitute a violation of
human rights of sorts. Human rights education should be integrated into existing curriculums. The

question, however, is what and how much is to be integrated. The answer requires a selection of
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issues. Teaching the basic rights may be done under the umbrella of ethics. At the secondary level,
basic and other rights may be introduced into existing foundation courses.

Content and Core Values : The first question in curriculum building is in what way human rights
issues can be structured and elaborated upon at different levels. The curriculum, among other things,
stresses the following core values: A. Issues of human rights and democracy: (i) dignity; (ii) equality;
(iii) justice; (iv) protection of rights; (v) freedom of participation; (vi) freedom of speech and
expression; and (vii) freedom of religious belief. B. Values and attitudes: (i) human rights and
democracy; (ii) cooperation and solidarity; (iii) preservation of culture; (iv) self and others; (v)
internationalism; (vi) protection of the environment; and (vii) spirituality.

These values are deemed universally acceptable and desirable in such documents as the Declaration,
the Convention on the Rights of the Child, the Convention on the Elimination of Discrimination
against Women, etc.

Human rights education is interdisciplinary. The central area may be outlined as follows: (i) education
for tolerance; (ii) democracy and national understanding; (iii) protection of human rights; (iv)
violation of human rights and democratic freedom; (v) economic rights; (vi) civil rights; (vii) critical
thinking; (viii) scientific temper; (ix) intellectual honesty; (x) justice and empathy; (xi) legal
awareness; (xii) equality of educational opportunity; (xiii) gender equality; (xiv) political economy
and humanism; (xv) minority rights; (xvi) local government and civic rights; (xvii) constitutionalism
and legitimacy; (xviii) history and philosophy of human rights; (xix) world citizenship; (xx) role of
the UN; (xxi) human rights and national and world histories; (xxii) international understanding; and
(xxiiil) environmental protection.

Human rights education should focus on attitudes of tolerance, respect, and solidarity, and develop
individual awareness of how human rights can be translated into social and political reality.
Basic Approach: The basic approach to human rights education in schools is to integrate it into
various subjects and not treat it as a separate area of study. It also requires a multidisciplinary
approach. The issue of human rights is inextricably linked with other major curricular issues. The
National Curriculum Framework for School Education (NCERT 2000) recommends the integration of
various curricular concerns:

The curriculum development process is often influenced by a 'panic approach’ in which the local,
national or international developments with some socio-economic and political bearing influence the
decisions concerning the curriculum without prior, careful and structured planning. This 'panic
approach’ of including new and temporal curricular concerns may often lead to an overloading of the
curriculum. At a time when concerns such as 'literacy’, 'family system', 'neighborhood education’,
'environmental education', 'consumer education’, tourism education', 'AIDS education’, "human rights
education’, 'legal literacy', 'peace education’, 'population education', 'migration education’, 'global
education' and 'safety education' are making a case for separate place in the school curriculum, the

best approach would be to integrate these ideas and concepts, after a careful analysis in the existing
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areas of learning. Appropriate strategies for this integration may be suitably worked out in the
detailed subject curricula.

It is vital to examine the learning opportunities available when designing new curriculum or
introducing specific changes so as to avoid a disparity between expectation and reality. This should
constitute a realistic approach --meaningful, responsive, and result oriented. Human rights in itself an
educational conception involving human interaction inside and outside school.

Human Rights Education and Curriculum: Human rights education is not treated as a separate area
of the curriculum but is integrated into various subjects at different stages:

1. The Indian political system and Constitution;

2. Problems and challenges of contemporary life--political, economic, social, cultural,

educational--that have direct or indirect bearing on human rights;

3. Diversity and variety of Indian culture, its composite and non-monolithic character;
4. The Indian social system and dynamics of social change;
5. Major events in Indian and world history relating to the struggle for political and civil rights

as well as economic and social rights, and the role of the people and outstanding leaders in these
struggles;

6. The world human rights situation with regard to gross violations in the form of colonialism,
racism, and apartheid; and

7. Literary works that reflect human rights concerns and the quest for freedom and rights.

8. Major historical documents such as the American Declaration of Independence, the French
Declaration of the Rights of Man and the Citizen, the UN Charter, and the Universal Declaration of
Human Rights should be discussed. It is imperative to discuss the human rights curriculum as a cross-
curricular approach at the elementary and secondary levels.

Human Rights Education and the Elementary-Level Curriculum: The major subject areas
relevant to human rights at the lower-primary stage are social studies, environmental studies, and
languages.

. Human rights issues are integrated into environmental studies, starting with the child's
immediate environment and gradually taking the child to the study of the district, state, country, and
the world.

. Narratives and biographies of men and women from the history of India and of the world,
India's freedom struggle, and certain aspects of the Indian Constitution should be included in this
course.

. The language curriculum should focus on the development of compassion, tolerance, and

sympathy, through stories and poems.
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° Environmental studies dealing with family, neighborhood, relations, food, clothing, shelter,
religious festivals, and national heroes expand the knowledge of and respect for diversity and human
equality.

. Children also develop an understanding of independent India as it evolved during the freedom
struggle. Learning about the nation's goals and the main features of the Constitution--fundamental
rights, directive principles of State policy, and fundamental duties, as well as secularism and
democracy--may help promote human rights.

In the upper-primary stage, the major subject areas relevant to human rights education are social
studies, science, and languages.

. History courses deal mainly with Indian history and, in general, with the history of world
civilization, stressing an understanding and appreciation of India's cultural heritage and composite
nature, its richness and variety. They focus on understanding diversity and consideration for other's
rights.

. The human rights dimension lies in providing a critical understanding of Indian society
through the ages, with focus on the position of women and the inequalities created by the caste
system.

. Children should be made aware of legislative reforms and the role of international
organizations in uplifting women and children.

. The course in geography helps children develop an appreciation for different ways of living,
interdependence, and sharing of common values by diverse cultures. Civics helps promote values of
democracy, secularism, socialism, and national integration. It also includes the study of issues relating
the environment, arms race, and human rights. Children develop a perspective of these problems in an
international context. It is possible to introduce the student to a more comprehensive view of the
concept of human rights and the interconnection between the ideals of secularism and democracy.

. The thematic and ideational content in language help to promote awareness of human rights,
international understanding, and related issues of global significance. The subject of language
similarly lays the foundation for an appreciation of the underlying humanistic values conveyed
through folk tales, legends, poems, essays, and dramas.

° Science is an undiversified subject. Stress is on inculcating a national outlook and thereby
helping to combat obscurantism and prejudice based on narrow consideration of caste, sex, or
religion. The course guidelines also emphasize promoting understanding of the processes and problem
areas related to agriculture, health and nutrition, environmental protection, energy, material resources,
and, more important, developing a scientific attitude.

Human rights education and the secondary curriculum

Secondary schools offer a much wider and varied range of opportunities to teach human rights and to

practice and observe rights and duties.
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. A literature course may offer the opportunity to study the rights of children and young people.
Literature and language classes can be used to promote cultural exchanges with schools in other
countries as well as to promote social relations, peace, freedom, and justice.

. At this stage, "the global perspective" and "major concerns" are integrated into the social

sciences. Human rights can be taught in the context and understanding of the following:

a "small" society--family life, school, and community;

b. the "big" society--community, country, and State;

c. forms of government--democratic, dictatorship, parliamentary;

d. the United Nations;

e. the world today--East-West problems, armaments, events, and personalities in international
affairs;

f. the world around us--studies of individual countries;

g. the family and society--economic, political, and cultural interdependence; and

h. religion and philosophy of life--What do we believe in? Analysis of different religions,

traditional beliefs, and practices.

. History allows the study of human rights as it covers topics such as the growth of democracy,
development of trade unions, social reforms, and independence movements. The Industrial
Revolution, and its impact on countries outside Europe, might be linked with the study of the
International Labour Organization and its efforts to ensure just and equitable conditions for all
workers, and to abolish child labor and other abuses of human dignity. It also introduces the students
to some of the significant declarations on human rights, from the American Declaration of
Independence to the Universal Declaration of Human Rights.

. Geography stresses environmental and pollution issues and the study of international
ecological problems.

. Civics focuses on Indian democracy, including topics such as the individual and society,
democratic citizenship, the Constitution, the judiciary, democracy, foreign policy, the UN, world
problems (human rights, disarmament, new international order, etc.).

. Economics focuses mainly on the study of the Indian economy--economic development and
social justice--by covering content areas such as the rights of consumers, and consumer protection.

° Science stresses the development of scientific temper; cultivation of social, ethi-cal, and
social values; and the possible misuse of science. Biology can explore the scientific bases for human
rights and social prejudice. Science can also include teaching of health, diseases, and the contribution
of the World Health Organization.

. Mathematics can teach the skills related to elementary statistics and graphing, which may be
used to interpret data on food and population, agriculture and industrial outputs, expenditure on

armaments and on education, and other topics that have a bearing on basic human rights. Natural
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science and mathematics also reflect the modern scientific and technological work that may either
benefit humankind or work to its detriment.

Teaching Human Rights through Co-curricular Activities

Human rights education goes beyond subject teaching to organization of other activities and should be
considered as an integral part of the whole education process.

. Activities that promote cooperation and group living can include human rights content.
Teachers can involve elementary-school children in creative tasks such as paper cutting, drawing,
collage, and work related to science, environmental studies, and social studies. Exhibitions, displays,
and debates on human rights issues should be considered as core elements of human rights education.
The activities themselves lead to an understanding of human rights as the children learn to cooperate
and respect each other.

. Theater and literacy activities should be part of human rights education. Role play is an
important strategy for inculcating values in children. Even the study of major literary and artistic
works may promote human rights education, international understanding, and peace.

. International-relations clubs, art, music or drama circles, and UNESCO and United Nations
clubs promote international understanding. Activities such as putting up wall newspapers and posters
on current events, holding debates, writing essays and poems, celebrating special days such as Human
Rights Day and World Health Day, and activities relating to population, apartheid, literacy, etc.
inculcate human rights values and generate awareness of human rights.

. Human rights education projects can be taken up in any discipline--history, geography, civics,
literature, and science, etc. Since co-curricular activities complement human rights teaching in the
curriculum, appropriate materials such as references and activity books are needed.

Methodology: As discussed earlier, human rights teaching should permeate not only all school
subjects but also every aspect of school life. There is no denying the fact that human rights can be
taught more effectively through various co-curricular activities. The methodological issues are
relatively more important than the content as far as human rights education is concerned.

° Teaching methods are crucial in sensitizing and changing attitudes and creating a human
rights culture. As the current teaching methodology may reduce human rights education to a mere
academic exercise, it is important to bring field experiences into the classroom and take students to
the communities.

. Teacher attitudes and assessment methods are important in conveying key messages to
students. It is also important that the practices adopted in schools and the classroom reflects a climate
and culture of human rights. The flesh and blood of schooling--the relationship among students,
teachers, and school administrators, and teaching strategies--need to be rebuilt on the basic philosophy
of human rights.

Central Importance of Teachers and Teacher Education
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Teachers are clearly important in human rights education. Can they teach with uniform proficiency?

What about teachers who are not even aware of their rights and duties in the classroom? Simply, they

are to be trained in content as well as pedagogy, material preparation, and curriculum development as

they have to be role models. It is the most effective way to improve the quality and effectiveness of

human rights education programs. They should be provided with the knowledge, skills, and

understanding to inculcate human rights as part of their teacher education courses at both the pre- and

in-service levels.

Empowerment of teachers and parents is also a key issue that should be tackled and worked out at all

levels of government. Education should be considered a duty not a right. Otherwise, the Declaration

will become a mere subject of academic study.

Conclusion: Over the last five decades, the process of internationalization and globalization of the

concept of human rights has generated the movement "All Human Rights for All." In a complex

country such as India, violations of human rights at all levels necessitate human rights education at all

school levels in general and teacher education in particular. Hence, human rights education should

find its rightful place in the school curriculum, teacher training courses--pre- and in-service,

textbooks, supplementary reading materials, educational policies, and school administration. Human

rights education must exert its influence from early childhood education onward and through a broad

range of disciplines to build a human rights culture. Hence, greater commitment from all sectors and

preparation of a sound, realistic plan of action can help us achieve human rights education for all and

transform the human rights movement into a mass movement to achieve a better social order and

peaceful coexistence. Indeed, this is one of the greatest challenges in the 21st century.

References

Aurora, G.L. 1995. Child Centred Education--For Learning Without Burden. Gurgaon: Krishna
Publishing Co.

Bauer, J.R., and Daniel A. Bell. 1999. East Asian Challenges For Human Rights. Cambridge, MA:
Cambridge University Press.

Delors, Jacques (ed.). 1996. Learning the Treasure Within. Paris: UNESCO.

Dev, Arjun. Commonwealth Values in Education: Young People's Understanding of Human Rights--
A County Report. Commonwealth Secretariat.

Dev, Arjun et al. 1996. Human Rights--A Source Book. New Delhi: NCERT.

Educational Innovation and Information (IBE). 1999. A Curriculum Framework for Peace Education.
Geneva: IBE.

Encyclopaedia of Human Rights. 1992. London: Taylor and Francis Inc.

Jois, M. Rama. 1997. Human Rights and Indian Values. New Delhi: NCTE.

CHOUHAN COLLEGE OF EDUCATON, BHOPAL, M. P. Page 75



NATIONAL SEMINAR ON EDUCATION FOR HUMAN RIGHTS & PEACE ISBN 978-1-329-58060-2

2

ADULT AND EXTENSION EDUCATION WITH IN-BUILT THRUST ON WOMEN
EMPOWERMENT
Dr. Talmeez Fatma Naqvi, Assitt, Prof. CTE MANUU.

Abstract

Empowerment of women denotes acquiring the power to think, acting freely, developing a sense of
self-worth, a belief in one’s ability to make desired changes and the right to control one’s life,
exercise choice, and fulfilling their potentiality as equal members of society.

An empowered woman is one who is vested with the power to think, and is imbued with the
consciousness of self-worth. The adult and extension education may be geared to create awareness to
infuse self respect among women. The women may further be educated to resist encroachment on and
avoid compromising their self-respect, self-esteem and that they should be proud at being women. The
task of adult education is ‘not to cut down jungles, but to irrigate deserts’

The attempts to empower women have been reckoned through the decades. In this regard
Governments and other agencies have been made considerable efforts to address women’s needs and
their exclusion from the benefits of development. The question remains if the adult education can be
instrumental for promoting the cause of women empowerment. To begin with, Brazilian humanitarian
and educator, Freire (1973) laid down the foundation stone of empowerment as a form of theory by
suggesting a plan for liberating the oppressed people of the world through education. Empowerment
was most commonly associated with alternative approaches to psychological or social development
and the concern for local, grassroots community-based movements and initiatives (Parpart, Rai, &
Staudt, 2003). These days, the concept of empowerment is considered as the idea of power, because
empowerment is closely related to changing power: gaining, expending, diminishing, and losing (Page
& Czuba, 1999). Traditionally, power was understood as an isolated entity and a zero sum, as it is
usually possessed at the expense of others (Lips, 1991; Weber, 1946). Recently, power has been
understood as shared because it can actually strengthen while being shared with others (Kreisberg,
1992). Shared power is “the definition, as a process that occurs in relationships, that gives us the
possibility of empowerment.” It is conceived as “a multi-dimensional social process that helps people
gain control over their lives” (Page & Czuba, 1999, p. 25). Since early years of the 20th century,
feminism has built a body of theory and in recent decades women empowerment has been
recommended as a means to improve the quality of women’s work as well as their personal lives. It
was felt that the empowerment of women is a vital precondition for the purging of world poverty and
the upholding of human rights. This concept of women empowerment is accompanied with, freedom,
self-determination and power, which are necessary for the women all over the world. Empowerment
gives rights to women which enables them to be independent of men. In western societies education
and employment are considered the key factors in empowerment of women and theorists believe that

there may be the same connection between these factors in non western societies. There are copious
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theoretical and practical studies that stress educational and employment opportunities as critical
means for women to attain control over their lives (United Nations, 1994). But the important thing is
what type of education should be provided to women for empowerment in general and psychological
empowerment in particular. There are things to do to empower women like teaching them self-esteem,
gender awareness, earning merit and assurance and gaining proper knowledge and skill. Nowadays in
society, gender awareness causes actions which give more power to women. Empowerment tends to
be more talked about at the cognitive level than realized in practice. It is not a personal characteristic
but it is a dynamic process that reflects an individual’s opinions about person-environment
relationship (Mishra and Spreitzer, 1998:579; Siegall and Gardner, 1999:705). Thus the true benefits
of empowerment will not be discovered unless people first perceive themselves as being powerful
(Siegall and Gardner, 1999: 705). Empowerment of women means acquiring the power to think,
acting freely, developing a sense of self-worth, a belief in one’s ability to make desired changes and
the right to control one’s life, exercise choice, bargaining power, and fulfilling their potentiality as
equal members of society. Generally empowerment is any process and activity by which women
control their lives. Although education and employment can empower women, but the role of culture
can't be denied. The powerful and dominant patriarchal norms can hold back women's empowerment
plans and endeavours. Some field experiences revealed that better access to education and the jobs for
women in the preceding decades have not significantly changed power relationships within families.
In these cases, well educated and employed on the good position women are as deprived as
uneducated and unemployed women. Social norms determine the level of women’s empowerment.
Social norms can restrict women’s empowerment directly or indirectly. As a matter of fact the most
fashionable way to oppress females these days is the imposition of "social norms," a phrase that is
merely a euphemism for patriarchal values. Since it is not "normal" in patriarchal societies for females
to be emancipated, any female seeking equality will inevitably violate the social norm of female
subjugation. Through adult education women may be taught to question the rationality of particular
social norms like: the type of social norms and attitudes contributing to suppress and oppress
women? What are the entry points for changing social norms and attitudes that support suppress
women? What are the challenges for changing social norms that support suppression and oppression
of women? As we know that social norms are social attitudes of approval and disapproval, specifying
what ought to be done and what ought not to be done. The social norms are geared to keep the women
weak. In this sphere, the women are to be taught the strategies with the help of which they can turn
that perceived weakness into strength. Let the women utilise patriarchal cultural norms to their own
advantage. In this regard it has to be accepted that recipe for perpetual non-empowerment is: Be
satisfied with your opinions and perceptions, and content with your state of knowledge. Let us strive
to put this scenario upside down by empowering the adults with the art of thinking afresh. It could
also be observed that culture, tradition, formed opinions and perceptions all combine to define a

marginalized status for women in society. Efforts will therefore have to be made to transform the
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patriarchal society through conscientization and awareness creation. In this process tradition,
structures, institutions and ideologies that have contributed to the discrimination and subordination of
women will have to be challenged. In providing a women’s empowerment framework Karl (1995)
gives five levels which include welfare, access, conscientization, participation and control. These
levels also reflect the various approaches that have been used to promote the empowerment of women
over the years. The first level, welfare, addresses the basic needs of women. This approach does not
recognize or attempt to solve the underlying structural causes which necessitate provision of welfare
services. At this point women are merely passive beneficiaries of welfare benefits. It is obvious that
such an approach promotes dependence on the provider.Access, the second level, involves equality of
access to resources, such as education, opportunities, land and credit. This is essential for women to
make meaningful progress. The path to empowerment is initiated when women recognize their lack of
access to resources as a barrier to their growth and overall well-being and take action to address it.
Conscientization is a crucial point in the empowerment framework. For women to take appropriate
action to close gender gaps or gender inequalities there must be recognition that their problems stem
from inherent structural and institutional discrimination. They must also recognize the role they can
often play in reinforcing the system that restricts their growth. Participation is the point when women
take decisions alongside men to ensure equity and fairness. To reach this level, however, mobilization
is necessary. By organizing themselves and working collectively, women will be empowered to gain
increased representation, which will lead to increased empowerment and ultimately greater control.
This level reinforces the mainstreaming approach which proposes that the concerns of both men and
women be recognized and integrated into all plans, policies, programmes, goals, objectives, activities,
and monitoring and evaluation indicators. This implies that in all interventions, implications for
women and men should be assessed in all areas at all levels. Another implication also is that though
there might be the need for special programmes to bridge existing gaps, this should be for a period of
time in a project’s life cycle in order to avoid creating another imbalance. In the framework, control
is presented as the ultimate level of equity and empowerment. At this stage women are able to make
decisions over their lives and the lives of their children, and play an active role in society and the
development process. Further, the contributions of women are fully recognized and rewarded as such.
Suggestions : Since organizations play an important role in developing women’s awareness and self-
trust, lots of women take advantage from them. By solving problems, gaining experience, and
working together, women may become aware of their own subordinate position in society and become
more capable of changing it (Himmelstrand, 1990:112). Women need to be empowered with skills,
knowledge, and confidence to determine the development path they wish to follow and to challenge
the entrenched organizational structures which hamper them. To serve this end, they have to acquire
the potentiality of thinking on their own and raise questions on anything undesirable as related to their
milieu, at least in their own mind. Through adult education women can be empowered to stand against

the exploitation in the name of social norm. Although over the years adult education has been used as
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a tool for improving the lot of people through capacity building in general and women empowerment

in particular. It is pertinent for women to be able to leverage their position as equal citizens; one of the

key elements is investing in opportunities for lifelong learning, enhancing women's existing
capabilities as well as skill-building for newer capacities. This nurturing and building of the human
resource is a feature of quality adult education interventions, and skill-building a crucial benchmark.

With skill-building and training comes power, confidence and a sense of self-worth which is critical

for women to overcome their internalized notions of marginalisation and oppression.

An empowered woman is one who is vested with the power to think, and is imbued with the

consciousness of self-worth. The adult and extension education may be geared to create awareness to

infuse self respect among women. The women may further be educated to resist encroachment on and
avoid compromising their self-respect, self-esteem and that they should be proud at being women.

The task of adult education is ‘not to cut down jungles, but to irrigate deserts’.

With the above-indicated views in focus, the adult and extension education programme needs to

reconsider and re-orient its content area and teaching strategies.
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THE ROLE OF HUMAN RIGHT COMMISSION
Dr. Amita Bhardwaj, New Delhi.

Abstract

India has shown keen interest in the past in establishing a national institution for the promotion and
protection of human right. In the early 1990s India felt the need of establishing a Commission as a
positive response to the criticisms of the foreign governments in the context of political unrest and
violence in Punjab, Jammu & Kashmir, North-East and Andhra Pradesh. In addition to the pressure
from the foreign countries, pressure was added from the domestic front as well as for the creation of
the National Human Rights Commission because of the awareness among the people for the
protection of Human Rights. All this led the government decide to enact a law to establish a Human
Right Commission. Then we got the Protection of Human Right Act, 1993.

Keywords: human right commission, protection of human right act, human right

Introduction: Most human rights activists would probably agree that the task of protection of human
rights and civil liberties of people, respect for the dignity of an individual and striving for peace and
harmony in society, essentially falls within the ambit and amplitude of National Human Rights
Institutions that have been established in many countries of the world. United Nations and some of its
subsidiary of bodies have been actively engaged in promotion and protection of human rights at the
international level. The concept of National Human Rights Institution' was first discussed by the
Economic and Social Council (ECOSOC) in the year 1946, two years before the UN General
Assembly proclaimed the Universal Declaration of Human Rights as a "common standard of
achievement for all peoples and all nations." At its Second Session, in 1946, the ECOSOC invited
member States "to consider the desirability of establishing information groups or local human rights
committees in furthering the work of the Commission on Human Rights'.

In this context, in the year 1991 a UN-sponsored meeting of representatives of national institutions
held in Paris, a detailed set of principles on the status of national institutions was developed, these are
commonly known as the Paris Principles. These principles, subsequently endorsed by the UN
Commission on Human Rights and the UN General Assembly have become the foundation and
reference point for the establishment and operation of national human rights institutions.

The most important development in India is the creation of the National Human Rights Commission
set up in October, 1993 under the Protection of Human Rights Act, 1993, as the result of an ordinance
promulgated by the President. Subsequently in the following year, the act of the Parliament provided
this body a statutory status. The National Human Rights Commission has pursued its mandate and
priorities with determination and considerable success. Complaints received/processed in June, 2015
Number of fresh complaints received 11696,Number of cases disposed of (Fresh + Old) 12693,
Number of cases under consideration (Fresh + Old) 50720.

Composition Of Commission: The National Human Rights Commission (HRC) is consisting of a
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chairperson and seven other members. Consist of three ex-officer members and four others are
appointed by the President on the recommendation of a Selection Committee. The committee is
consisting of the prime minister who is the chairman of this committee, union home minister, deputy
chairman of the rajya sabha, speaker of the lok sabha and the leaders of the opposition in both the
houses of parliament.

The members of the HRC are as follows:

1. The Chairperson' is retired Chief Justice of the Supreme Court - four Members - two from
the Judiciary (one retired Judge of the Supreme Court and the other retired Chief Justice of a High
Court) - other two Members appointed from persons having knowledge of or practical experience in

matters relating to human rights.

2. One member is either a working or a retired judge of the Supreme Court.
3. One member is either a working or a retired Chief Justice or a judge of a High Court.
4. Two persons having knowledge or practical experience in matters relating to Human Rights.

The Human Right Commission, India has the following divisions:-

1) Law Division, headed by a Registrar, which receives and processes the several hundred
complaints received each day, and puts them up to the Chairperson and Members for orders in the
HRC’s function as a quasi-judicial body;

2) Investigation Division, headed by a Director General of Police, which investigates
complaints, and other issues, on the directives of the Chairperson or Members;

3) Policy Research, Projects and Programme Division, headed by a Joint Secretary, does
research on issues of generic importance. It also undertakes specific projects to promote human rights
and organizes seminars, workshops and conferences;

4) Training Division, headed by a Joint Secretary, apart from its core task of training,
disseminates information to NGOs and civil society;

5) Administration Division, headed by a Joint Secretary, consists of the Establishment Section,
Coordination Section, Information and Public Relations, Accounts Section, the General Section, the
Hindi Section, Documentation Centre and Library and Central Registry.

The HRC has 343 regular staff & 100 staff members on contract,who have the pay and
allowances of civil servants and who come from various specialist services, professional, legal
consultants, research consultants and research associates as well as translators backgrounds that the
HRC needs for its work, including the judicial services, police, research, training and administration —
and appointed in accordance with its recruitment rules. The HRC hires staff through direct
recruitment, deputation and on contract, based on its own set of rules, regulations and procedures and
recruitment rules, which have been published in a Gazette Notification. According to the policy of the

Government of India to reserve a percentage of posts over 25% of the posts in its Secretariat are
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reserved for candidates from the Scheduled Castes, Scheduled Tribes, Other Backward Castes, and
persons with disabilities, with preference being given to women and minorities.

I". Chairpersons of the National Commission for Women, the National Commission for Minorities
and the National Commission for Scheduled Castes and Scheduled Tribes - deemed to be the
Members of the Commission. Beside them, the Chairpersons of the National Commission for
Scheduled Castes and Scheduled Tribes, National Commission for Minorities and National
Commission for Women shall be its ex-officer members.

Embodies a true National Human Rights Institution as outlined in the Paris Principles

Enjoys financial autonomy - gets consolidated grants-in-aid from the Central Government - spent by
the Commission as it thinks fit for performing the functions under the PHR Act

Independent to recruit its own staff for proper functioning.

Chief Executive Officer - designated as the Secretary General - officer of the rank of Secretary to the
Government of India.

Investigative Department - headed by an officer of the rank of Director General of Police.

Every proceeding - deemed to be a judicial proceeding - u/s 193 and 228 for the purpose of Section
196 of the Indian Penal Code.

Tenure:- The Chairperson and the members of the HRC have a tenure of five years. But if any
member attains the age of 70 years before the completion of his tenure, he or she has to retire from the
membership.

Removal:- The Chairperson or any other member of this commission can be removed by the
President even before the expiry of their full term. They can be removed only on the charge of proved
misbehavior or incapacity or both, if it is proved by an inquiry conducted by a judge of the Supreme
Court. The headquarters of the commission is at New Delhi. However, with the permission from the
government, it can establish offices at other places in India.

Issue:- Though the establishment of the National Human Rights Commission is a bold step, yet
sometimes it fails to discharge its duties effectively and efficiently. It does not have any machinery of
investigation. In most cases, it asks the concerned Central and State Governments to investigate the
cases of the violation of Human Rights, so its investigation sometimes fails to be impartial.

As a sovereign state, when it takes action against all disintegrating forces, the issue of Human Rights
violation is raised. The maintenance of a proper balance between these two facts is the highest need of
the time. The National Human Rights Commission, so far in India has successfully demonstrated its
willingness to act as an effective organization in the protection of Human Rights.

Roles & Responsibility of Government authority:-The responsibility for the enforcement of the
fundamental rights lies with the Supreme Court by virtue of Article 32 and by Article 226 to the High
Courts.The Commission was constituted by an Act of Parliament. The Act is divided into eight
Chapters consisting of 43 Articles. Special powers conferred to the Commission under Article 10 ( c)

which says, “the Commission shall regulate its own procedure.” There are 19 Articles under
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Procedural Regulations.

While making an inquiry into the complaints submitted to it, the commission enjoys the
powers of a civil court. It can recommend to both the central and state governments to take
appropriate steps to prevent the violation of Human Rights. They usually sends a copy of the inquiry
report to the petitioner and also to the concerned government ( within a period of one month in respect
of complaints against public servants other than members of the armed forc). The government may be
asked to inform it about the action taken or proposed to be taken on the concerned complaints (three
months in case against members of the armed forces, to the Commission.). They submits there annual
report to the President of India who causes it to be laid before each House of Parliament.

The Protection of Human Rights Act, 1993, empowered the State Governments to set up their
own commission for such a purpose. The chairman and the members of such State Commission are
appointed by the Governor in consultation with the Chief Minister, Home Minister, Speaker and
Leader of the Opposition in the State Legislative Assembly.

Powers , Roles & Functioning:

Inquiry - on petition or suo moto - against complaint of violation of human rights/abetment of
violation/ negligence in prevention of violation - by a public servant.

As vested in a Civil Court trying suit under Civil Procedure Code, 1908.

To investigate the failure of duties on the part of any public official in preventing the violation of
human rights.

Make recommendations to the concerned Government authority suggesting action to be taken against
guilty public servant

Recommend payment of relief/compensation to the victims

Approach the Supreme Court or High Courts for appropriate directions/orders/writs.

Communicate the inquiry report - petitioner/victim/representative - Government authority for
comments/ action taken/proposed.

To intervene in any judicial proceedings involving any allegation of violation of human rights.

To visit any jail or any other institution under the control of the State Government to see the living
conditions of the inmates and to make recommendations thereon.

To review the safeguards provided under the constitution or any law for the protection of the human
rights and to recommend appropriate remedial measures.

To study treaties and other international instruments on human rights and to make recommendations
for their effective implementation.

To undertake and promote research in the field of human rights.

To encourage the efforts of the non-governmental organizations working in the field of human rights.
To spread human rights literacy among various sections of society and to promote awareness of the
safeguards available for the protection of these rights through publications, the media, seminars and

other means.
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To review all facts related to the activities of the terrorists which obstruct the way of the protection of
human rights and to make recommendations for their effective implementation.& Safeguards under
the Constitution/any law - for protection of human rights - recommend measures - effective
implementation.

Spread human rights literacy - promote awareness of safeguards available for protection -
publications, media, seminars, and other means & Encourage efforts of non-governmental
organisations/institutions working in the field of human rights.

Important Steps Taken by HRC:

L. Asked all State Governments to report the cases of custodial deaths or rapes within 24 hours

of occurrence failing which it would be assumed that there was an attempt to suppress the incident.

2. Undertaken visits to detention centres.

3. Suggested legislative and other measures to improve conditions in prisons and lock-ups.

4. Frequently taken up issues of child labour and child prostitution.

5. Instituted efforts with police, para-military forces and the Army to impart human rights

education to the staff and officers - include human rights in the curriculum during initial/in-service
training.

6. Entered into a Memorandum of Understanding with National Law School of India University,
Bangalore cr